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SUMMARY

Nowadays, with the prevalence of disability models, teachers’ attitudes and perceptions
on disability and disabled people are sometimes positive and at other times negative. The
same can be alleged as for children’s attitudes and perceptions concerning disability and
disabled persons. Children’s attitudes and perceptions are primarily influenced by immediate
family, then by school environment and inner circle and are lastly formed by the acquired
experiences of children. The literature review showed that some teachers hold a positive
attitude towards disability and the inclusion of disabled people, whereas others do not.
Furthermore, research indicates that the more obvious the disabilities, the more positive are
the attitudes of children. Teachers must develop more positive attitudes towards people with
disabilities and promote their inclusion. To this purpose, they must have sufficient knowledge
of the whole spectrum of disabilities. The same stands for children who need to develop more
positive attitudes towards handicapped people, aiming not only at their acceptance, but also
at contributing in their educational and social inclusion.
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INTRODUCTION

Stereotypes are social representations, objectified, namely cognitive and emotional
structures around groups within social environment, which are widely accepted, emerge and
spread under precise social circumstances in the passage of time (Papastamos, 1990). They
perform a function that is quite important for the groups. Specifically, they intend to guide the
behavior of the members of different groups, when these interact with each other. Gibson
(1979) claims that “the purpose of perception is to serve the action and that the perception we
have about another person’s personality is connected to the way we behave”.

Baron and Byrne (1994) define prejudice as “an attitude (usually negative) towards the
members of a group, which is exclusively based on the fact that they belong to the particular
group”. Prejudices have different meaning from that of discrimination, for the reason that
discrimination involves actions (usually negative) which aim at target persons of the
particular group. As an attitude, prejudice functions like other cognitive forms (Friske &
Taylor, 1991), and by that it is meant that the information supporting the prejudice is pointed
and sounded out more often in comparison with the information which is not and, therefore, it
is saved in memory more steadily. In the scope of prejudices, social representations justify the
activation of social stereotypes, which, in turn, are expressed on the level of behavior, which
also reproduces the corresponding social representations (Fragoudaki & Dragona, 1997).
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The person without disabilities judges the disabled one, according to the type of his
prejudices and stereotypes (positive or negative). Since interpersonal attraction is one of most
important factors in social interaction, a person without disabilities who has negative
prejudices and stereotypes relating to disabilities, will almost never attempt to establish
relations with a disabled person (Zoniou — Sideri, 2011).

Research has proven the very important role of the way teachers deal with students with
disabilities in their class (Eiserman, Shisler, & Healey, 1995; Zoniou — Sideri & Vlachou,
2006). This depends on the attitudes and perceptions that they themselves shape over those
persons (Lindsay, 2007). Teachers’ positive attitudes towards disabled people and their
willingness to handle the individual differences of children in the classroom positively and
effectively, widely affect both the attitudes of their colleagues, of parents and children
without disabilities, as well as the success of educational inclusion (Koster, Nakken, Pijl,
&Van Houten, 2009).

The stereotypes of disabilities, as a personal tragedy, but also as a deduction from what
defines what we consider human, are preserved by reproducing not just feelings of
compassion, but also feelings of fear and perhaps of contempt (Hughes, 2009). It is also
essential to point out that all (special) “needs” are not given the same recognition and do not
have the same effects. Corbett supports that (1998: 41), “the labels are extremely important
and their cultural investment is important”, especially in socio-cultural contexts that are
directed by market forces.

The medical model has led society to restrict itself in the treatment of handicapped
persons and to place societal treatment upon individual consciousness. The medical model
promotes classification and its basic target seems to be the treatment and normalizing of
persons with disabilities. Individuals adopting this model tend to protect, treat and care for
disabled persons and they search for ways to control them and dominate, with the intention of
prompting their individual adjustment within specific socio-political contexts (Oliver &
Barnes, 1998). If disabled people are discriminated and excluded, because they are different
in a fundamental way, then we will never accept them as complete members of our society
(Morris, 1991). Thus, the more society remains focused on performance and homogenization,
the more stigmatization and marginalization of different people are strengthened and the
psychological and social problems of these people are intensified (Contopoulou, 2007).

Completing this introductory part, there will be a conceptual clarification of the terms
“integration” and “inclusion”. “Integration” means “someone’s systematic placement within
something else and the completion of the person as an independent, integral part of a wider
total” (Zoniou-Sideri, 1998: 125). On the other hand, Zoniou-Sideri (2000) claims that
“inclusive education” is a result of scientists’ attempt to expand the term “integration”, which
is no longer a goal, but a means to change social data. Its aim is not to be applied only to the
restricted boundaries of educational institutions, but to be spread to the wider social
structures.

The main difference between these two definitions is that “integration” was implemented
as a practice in absence of a theoretical and ideological context and this is the reason of its
failure. The inclusion of children with special educational needs in mainstream schools
required the effort of co-existence with the existing curriculum. On the other hand, “inclusive
education” entails the features of “integration”, but also defines the modification of the
existing social structures, the revocation of prejudices, the acceptance of dissimilarity, the
review of standards and of educational goals, the reformation into a radical educational
policy, the planning of new curricula and the training of educators (Ainscow, 1997; Lindsay,
1997).

FACTORS THAT AFFECT CHILDREN’S ATTITUDES AND PERCEPTIONS
TOWARDS DISABLED PERSONS

The factors that are likely to affect children’s attitudes and perceptions towards disabled
persons vary. Some of them are: gender, age, family, educational and multicultural
environment. Later, these attitudes and perceptions are shaped by the experiences that
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children themselves acquire with disabled persons (Innes & Diamond, 1999). In an article,
Vignes et al. (2009) mention that several studies have found a positive correlation between
parents’ attitudes towards disabled people and children’s views on disabled people. On the
other hand, in an article, Roberts and Lindsell (1997) advocate that those children’s attitudes
and perceptions towards various disabilities — especially as for pre-school children — are
influenced at an early stage by their mothers’ attitudes and perceptions towards these
disabilities.

Several studies have been conducted (Bunch & Valeo, 2004; McDougall, Dewit, King,
Miller, & Killip, 2004; Nikolaraizi et al., 2005) examining the relationship between the
shaping of children’s attitudes and perceptions towards disabled persons, the existing
atmosphere in the educational environment as the effects of inclusion. A large number of
surveys have concluded that the inclusion of handicapped children in school, especially in
mainstream education, has a positive impact on the development of positive attitudes and
perceptions towards people with disabilities (Diamond, 2001; Gash & Goffey, 1995; Kalyva
& Agaliotis, 2009). Gash and Goffey (1995) examined 125 female primary students from two
different schools. The first school had special educational needs classes (inclusive classes) for
children with disabilities, especially for persons with a moderate intellectual disability,
whereas the second school had no special education classes. The results of the survey
revealed that the schoolgirls attending the school with special educational classes had more
positive attitudes towards their classmates with disabilities, as well as they showed to be more
interested in social interaction with handicapped persons, compared to schoolgirls who
attended the school that offered no special education classes for children with disabilities.

A comparative research by Tirosh, Shanin and Reiter (1997), Bossaert, Golpin, Pijl and
Petry (2011) and Vignes et al. (2009) which was carried out on children who lived in Israel,
Belgium, France and Canada, ascertained that children in Israel had developed more positive
attitudes towards disabled children of the same age in comparison with children from Canada,
Belgium and France. A similar survey by Nikolaraizi and de Reybekiel (2001), which was
carried out in Greece and in the United Kingdom and had a poll sample of 229 Greek students
and 234 English students at the fifth and sixth grade in Primary School (10-12 years old),
demonstrated that children from Greece had developed more positive attitudes towards
persons of the same age with deafness, blindness and the ones using a wheelchair, compared
to children who lived in the UK.

On the other hand, a comparable survey which was carried out by Diamond (2001),
examined pre-school children’s perceptions of providing help to handicapped persons,
accepting them and being involved into social interaction with them. The results of the survey
indicated that 45 children at pre-school age developed rapport with some classmate with
disabilities. However, it was also found that children trying to have a closer relation to some
disabled classmate were more sensitive in situations related to different emotions and they
expressed a further acceptance of persons with disabilities.

Alike seem to be the conclusions of the survey conducted by Kalyva and Agaliotis
(2009), in Greece, using a sample of 60 students at the sixth grade of a Primary school. Half
of these students (30) attended a school where there was a student with a physical disability,
whereas the other half (30) attended a school where there were no handicapped students or
students dealing with any other type of motor disabilities. The results of the survey indicated
that the group of the 30 students attending the school where there was the student with a
physical disability, appeared to understand the emotional and social problems related to the
presence of a motor disability better, compared to the remaining group of 30 students.
Consequently, it was obvious that the students who interacted with a person with physical
disabilities developed more positive perceptions and attitudes towards that person and his
integration, compared to the remaining group of students.

CHILDREN’S ATTITUDES AND PERCEPTIONS TOWARDS DISABLED
PERSONS



Several surveys by (Nabors & Keyes, 1995; Nikolaraizi et al., 2005; Royal & Roberts,
1987) have explored the attitudes of pre-school, school-aged and adult people towards
persons with various types of disabilities. More specifically, a survey by Royal and Roberts
(1987) examined the perceptions of students aged 8, 11, 14 and 17 years old, as well as of
students studying at university concerning 20 different disabilities. The sample of this survey
was called upon to rate each one of the disabilities as for four features: 1. Visibility, 2.
Severity, 3. Acceptance and 4. Familiarization. It is emphasized that the researchers studied
these disabilities in a general context and not individually in a special framework. The survey
concluded that older children are better familiarized as well as accept disabilities more,
compared to children at the age of 8. Furthermore, it was found that the more obvious a
disability was, the less acceptance it received by children at age of 8.

Nabors and Keyes (1995) examined the perceptions of 32 pre-school children, in whose
classroom there were children with an intellectual or a physical/motor disability. Most of the
children who participated in the survey preferred to play with a classmate who had no
disabilities. Furthermore, the pre-school students commented more positively on children of
the same sex of formal development. Concerning these two disabilities, children appeared to
build more positive perceptions about their peers who had an obvious disability (physical-
motor disability) compared to the ones who had a non-obvious one (intellectual disability).
Generally, it was found that the pre-school students did not have so positive perceptions
towards their disabled classmates, which makes an encouragement of positive attitudes
towards people with disabilities an imperative.

Nikolaraizi et al.’s survey (2005) analyzed the attitudes of 196 pre-school children from
Greece and America, towards persons with disabilities. The results of the survey showed that
both children in Greece and America accepted those persons. Additionally, children who
attended an inclusive nursery school had more positive attitudes towards disabled persons,
compared to children who had not attended an inclusive nursery school. However, it was
proven that classes in Greece had few representations of disabled persons, compared to
classes in USA who had a moderate to high-level representation of handicapped persons.

In a similar survey by Nowicki (2006) 100 attitudes of primary school students, at the age
of 4-10 were evaluated. Their attitudes were evaluated on four different conditions: 1.
Children of formal development, 2. Children with physical disabilities, 3. Children with
intellectual disabilities, and 4. Children with simultaneous physical and intellectual
disabilities. The results of the survey showed that the attitudes of students are affected by
many factors, including the presence or absence of a disability, its type and the person’s age.
Specifically, all of the children appeared to be more negative and more prejudiced towards
children with intellectual and intellectual/physical disabilities. The same can be claimed about
their attitudes, which were equally negative towards these two types of disabilities.

Surveys (Morton & Campbell, 2007; Swaim & Morgan, 2001) examine the attitudes of
school age children towards persons with autism. The attitudes and intentions of primary
school children are more positive when students receive descriptive and explanatory
information about autism (Swaim & Morgan, 2001). Older children form less positive
attitudes than younger children, when they receive explanatory information by their parents
rather than by the teacher of their class or a doctor (Morton & Campbell, 2007). However, as
children get closer to adolescence, they build increasingly more negative attitudes towards
educational inclusion (Ferguson, 1999).

DelLaat, Freriksen and Vervloed (2013) researched the attitudes of 344 high school and
college students, towards four different types of disabilities: 1. Deafness, 2. Blindness, 3.
Paralysis, and 4. Mental retardation. Their perceptions were examined with reference to age,
self-esteem, gender, religion and familiarization of students with a disabled person. The
results of this survey indicated that the participants had less positive attitudes towards persons
with mental retardation compared to those with the other three types of disabilities.
Furthermore, noteworthy is the fact that people with paralysis were treated more negatively in
comparison with people with deafness and blindness.

Brook and Geva (2001) researched the knowledge and attitudes of high school students
towards their peers with ADHD (Attention Deficit Disorder-Hyperactivity Disorder) and
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Learning Disabilities. These students were more informed about Learning Disabilities than
about ADHD. Concerning their attitudes, they had more positive attitudes towards their peers
with Learning Disabilities than towards their peers with ADHD. However, they
comprehended much more about disability while getting older.

De Boer, Pijl, Post and Minnaert (2012) point out that teachers’ attitudes have a negative
impact on students' attitudes towards people with ADHD, autism and mental retardation,
whereas parents’ attitudes have a positive impact. Rosenbaum, Armstrong and King (1988)
found out that students who formed friendships with persons with Special Educational Needs
at school maintained positive attitudes towards them, compared to people who had no contact
with them. They also found out that students whose schools included students with Special
Educational Needs, had more positive attitudes towards them than other students (see Table
1).



Table 1. Children’s attitudes and perceptions towards disabled persons.

ARTICLE RESEARCHERS SAMPLE COUNTRY | DISABILITY RESULTS JOURNAL
The Effect of Contact Efrosini Kalyva and | 60 students at the | Greece Physical Pupils who studied at a school where | European
on Greek Children’s loannis Agaliotis sixth grade of a disability there was a disabled pupil developed | Journal of
Understanding of and Primary school more positive attitudes towards that | Special Needs
Attitudes Towards individual and his integration, | Education
Children with Physical compared to the group of pupils who
Disabilities studied at a school where there were
2009 no physically disabled pupils
Students’ perceptions of | George P. Royal Students aged 8, | USA Various Older children appeared more | Journal of
and attitudes toward and Michael C. 11, 14, 17 years disabilities familiar with, and were more | Clinical Child
disabilities: A Roberts old accepting of disability, compared to | Psychology
comparison of twenty children aged 8. The more obvious
conditions the disability, the less children aged 8
1987 were able to accept it
The attitudes of Belgian | Goele Bossaert, 167 young people | Belgium Various Belgian adolescents were tolerant of | Research in
adolescents towards Hilde Colpin, Sip aged 11-20 years disabilities the disabled. All those who watched | Developmental
peers with disabilities Jan Pijl and Katja an info-video about the disabled, as | Disabilities
2011 Petry well as girls, had more positive

stances towards the disabled

Preschoolers’ Reasons | Laura Nabors and 32 children aged | USA (N. Mental and Pupils of pre-school age did not have | Journal of
for Accepting Peers Lynette Keyes 43-60 months Carolina) physical very positive views about disabled | Developmental
With and Without disability fellow pupils, but did have more | and Physical
Disabilities positive views about people of the | Disabilities
1995 same age with clear disabilities

(physical disability), compared to
those who did not have clear
disabilities (mental disability)




A cross-cultural Magda Nikolaraizi, | 196 preschool Greece and | Various Children in kindergartens in Greece | International
examination of typically | Poonam Kumar, children USA disabilities and the U.S. accepted the disabled. | Journal of
developing children’s Paddy Favazza, Children studying in integrative | Disability
attitudes toward Georgios Sideridis, kindergartens were more positive | Development
individuals with special | Dafni Koulousiou towards individuals with special | and Education
needs and Ann Riall needs compared to children not

2005 studying at integrative schools

A cross-sectional Elizabeth A. 100 primary Canada Physical and | Children were more negative and | Journal of
multivariate analysis of | Nowicki school students mental more biased towards children with | Intellectual
children’s attitudes aged 4-10 years disability mental and mental/physical disability | Disability
toward disabilities old Research

2006

Information source Jane F. Morton and | 296 elementary USA Autism Attitudes towards autism differ | Research in
affects peers’ initial Jonathan M. students (Georgia) depending on who provides the | Developmental
attitudes toward autism | Campbell information about the disability Disabilities
2007

Children’s Attitudes Karen F. Swaim 233 students (112 | USA Autism Boys and girls showed equally less | Journal of

and Behavioral and Sam B. 121 third grade positive attitudes towards individuals | Autism and
Intentions Toward a Morgan and sixth grade) with autistic behavior compared to | Developmental
Peer with Autistic individuals of the same age who did | Disorders
Behaviors: Does a Brief not have autism.

Educational

Intervention Have an

Effect?

2001

Attitudes of children Stijn de Laat, Ellen | 200 high school Holland Deafness, Participants had less positive views | Research in
and adolescents towards | Freriksen and students blindness, about individuals with intellectual | Developmental
persons who are deaf, Mathijs P.J. paralysisand | disability compared to three other | Disabilities
blind, paralyzed or Vervloed mental forms of disability. People suffering

intellectually disabled
2013

retardation

from paralysis were viewed more
negatively compared to people who
were blind and/or deaf.




Knowledge and Uzi Brook and 104 high school Israel ADHD and Secondary school pupils were more | Patient
attitudes of high school | Diklah Geva students learning positive towards children of the same | Education and
pupils towards peers’ disabilities age with learning difficulties | Counseling
attention deficit and compared to children of the same age
learning disabilities with ADHD
2001
Which variables relate | Anke de Boer, Sip | 1113 elementary | Holland ADHD, The attitudes of teachers had a | Educational
to the attitudes of Jan Pijl, Wendy students and high autism and negative effect on the pupils' attitudes | Studies
teachers, parents and Post and Alexander | school mental towards children with ADHD, autism
peers towards students | Minnaert retardation and intellectual disability, whereas
with special educational the attitudes of parents had a positive
needs in regular effect
education?
2012
Determinants of Peter L. More than 1,200 | Canada Various Pupils studying at schools where | Children’s
Children’s Attitudes Rosenbaum, Robert | elementary disabilities there were pupils with special | Health Care
Toward Disability: A W. Armstrong and | students educational needs, who had been
Review of Evidence Susanne M. King integrated, had more positive
1998 attitudes than other pupils. Compared

to boys, girls were more positive

towards the disabled
Determinants of Céline Vignes, 1509 high school | France Various Pupils with a good quality of life, | Developmental
students’ attitudes Emmanuelle students disabilities who were friends with someone | Medicine &
towards peers with Godeau, Mariane disabled, and who had been given | Child
disabilities Sentenac, Nicola information about the disabled by | Neurology
2009 Coley, Felix parents or the media, as well as girls,

Navarro, Helene
Grandjean and
Catherine Arnaud

had a more positive attitude towards
the disabled
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High School Students’
Attitudes toward
Inclusion of
Handicapped Students
in the Regular
Education Classroom
1999

Janet M. Ferguson

196 high school
students

Canada

Various
disabilities

Including the disabled in general
classes does not necessarily mean
that the disabled will interact with
their classmates. Girls and pupils
who participated in remedial teaching
for the disabled had more positive
attitudes towards the disabled

Educational
Forum
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FACTORS WHICH AFFECT TEACHERS’ ATTITUDES AND
PERCEPTIONS TOWARDS DISABLED PERSONS

Research has confirmed (Al-Faiz, 2007; Avissar, Reiter, & Leyser, 2003; Center &
Ward, 1987; Clough & Lindsay, 1991; Eiserman et al., 1995; Finke, McNaughton, & Drager,
2009; Forlin, 1995- Janney, Snell, Beers, & Raynes, 1995; Leyser, Kapperman, & Keller,
1994; Leyser & Lessen, 1985; Padeliadou & Lampropoulou, 1997; Stainback, Stainback &
Dedrick, 1984; Shimman, 1990; Stoiber, Gettinger, & Goetz, 1998) that teachers’ attitudes
and perceptions towards handicapped persons are affected by many factors, such as their
gender, age and educational experience, the experience of dealing with disabled people, their
preparation and education as well as their beliefs.

Specifically, surveys which have studied the effect of gender on attitudes and perceptions
of teachers towards people with disabilities (Aksamit, Morris & Leuenberger, 1987,
Eichinger, Rizzo & Sirotnik, 1991; Harvey, 1985) have shown that female teachers have a
more positive attitude towards the inclusion of disabled children, compared to male teachers.
Further surveys which have studied the age and educational experience of teachers (Avissar et
al.,, 2003; Center & Ward, 1987; Forlin, 1995; Leyser et al.,, 1994; Padeliadou &
Lampropoulou, 1997) showed that younger teachers and the ones with less years of working
experience are more avid supporters of the inclusion of disabled persons. In Avramidis,
Bayliss and Burden’s (2000a) research, teachers’ working experience did not appear to be
related to teachers’ attitudes and perceptions towards the inclusion of disabled children.

Regarding teachers’ experience with disabled persons, surveys (Al-Faiz, 2007; Avissar et
al., 2003; Janney et al., 1995; Leyser et al., 1994; Leyser & Lessen, 1985; Stainback et al.,
1984; Shimman, 1990) have shown that teachers who had a thorough educational experience
and interacted more with disabled people, had a more positive attitude towards the inclusion
of disabled children, compared to teachers with less educational experience and interaction
with people with disabilities.

Surveys carried out in the USA, Australia and England concerning teachers’ preparation
and training (Avramidis Bayliss, & Burden, 2000b; Buell, Hallam, Gamel-McCormick, &
Scheer, 1999; Van-Reusen, Shoho & Barker, 2001) showed that the training that teachers
undergo in various preparatory and further educational programs on Special Educational
Needs is considerably connected to a more positive and larger acceptance of inclusion.

Finally, surveys on teachers’ beliefs (Clarebout, Elen, Luyten, & Bamps, 2001;
Guralnick, 2008; Jordan, Lindsay & Stanovich, 1997; Jordan, Schwartz & McGhie-
Richmond, 2009; Schommer-Aikins, 2004; Soodak, Podell & Lehman, 1998) showed that
beliefs and attitudes (negative or positive) have an effect on the teaching strategies of these
teachers. Teachers’ beliefs and attitudes towards disabled persons have quite a meaningful
effect on their attitudes and perceptions towards these children’s inclusion. The results of
Soodak et al.’s survey (1998) confirmed that teachers who accept the education of disabled
children feel more confident, due to the fact that they feel more capable and apply efficient
classroom management and they can also better gear inclusion in practice.

TEACHERS’ ATTITUDES AND PERCEPTIONS TOWARDS DISABLED
PERSONS

Greek literature has a limited number of researches concerning teachers’ attitudes
towards the inclusion of children with Special Educational Needs in a mainstream school, and
their results are consistent with the results of international surveys (Doikou, 2006). Surveys
have shown that teachers who have been involved in the inclusion of children with Special
Educational Needs are more likely to aim at working with them (Stanovich & Jordan, 2002).
Undeniably, it is necessary that both teachers of general and special education express their
beliefs, attitudes and disputes about inclusion (Galis-Allan & Tanner, 1995). However, in
spite of teachers’ positive statements on students’ with special needs and/ or disabilities
attendance of school or inclusion in mainstream classes, they frequently develop feelings of
hesitation regarding the teaching of these persons. They think that they do not have the time,
the appropriate training, the relevant knowledge and skills, nor the knowledge of the
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appropriate teaching methods or approaches applying to these persons (King-Sears, 2008;
Rix, 2009).

Teachers’ attitude towards inclusion is closely related to the acceptance of students with
disabilities. Research has shown that even though some teachers believe that a child with a
disability has the right to equal educational opportunities, their attitudes towards its inclusion
are however, frequently negative and affect the result of its inclusion (Vlachou, 2014). Penna
(2008:74) mentions that: “Teachers’” attitudes towards inclusion have to be understood
through a highly emotional aspect, namely teachers’ acceptance of students with Special
Educational Needs. It is generally recognized that where there are conditions of acceptance
within the educational process, students’ mental health, self-esteem, social behavior and
cognitive processing are promoted. Teacher’s readiness of inclusion becomes all the more
important as there is an increasing talk of teachers’ burden at work”.

There are many factors which affect teachers’ attitudes towards persons with autism. It is
proven that teachers’ perceptions, concerning the schooling of students with disabilities in a
mainstream class, can be negatively affected, when students without disabilities in a
classroom reject them and stigmatize them (McLeskey & Waldron, 2002). Three major
surveys carried out in England have emphasized the importance of teachers’ attitudes in the
success of the educational objectives, when it comes to autistic students (Helps, Newsom-
Davis & Callias, 1999; Mavropoulou & Padeliadou, 2000; McGregor & Campbell, 2001).
Significantly, these educators note the need for changing their perceptions about autism
(Nind, 1999).

The research of Padeliadou and Lampropoulou (1997) has revealed that many Greek
educators do not have a positive attitude towards inclusion, whereas younger and less
experienced teachers appear to have more positive attitudes towards school inclusion than the
older and more experienced ones. On the other hand, research by Zoniou-Sideri and Vlachou
(2006) made clear the fact that many Greek teachers have opposing views as for the need of
inclusion. Sixty two point one % of the teachers put the blame for the discriminating practices
in Greek schools on the lack of knowledge, 56, 3% of them on the lack of infrastructure and
52, 5% of them on the lack of educational opportunities for the co-existence of students with
and without disabilities.

Al-Faiz (2007) investigated the attitudes of 231 primary school teachers towards the
inclusion of children with autism in public schools in Riyadh, Saudi Arabia. The researchers
used a questionnaire to discover if the 11 variables (gender, nationality, age, family status,
level of training, age of education, teaching context, teaching experience, teaching program,
autism in family and interaction with students with disabilities) affected the attitudes of these
teachers. Survey results indicated that the teaching context, the teaching experience and the
existence of a disabled relative in a family, were the three crucial factors that affected
teachers’ attitudes. On the other hand, Avissar et al. (2003) support that age, level of
education and experience of principals in primary schools in Israel are positively correlated
with their attitudes towards inclusion, whereas Finke and her colleagues (2009) prove that the
involvement of general education teachers in the education of students with autism affects
their attitude towards inclusion in a positive way.

Guralnick (2008) argues that negative attitudes and beliefs can be an obstacle to the
successful inclusion of children with disabilities, thus marking the importance of positive
attitudes that the early childhood teachers must have. Research on kindergarten teachers’
attitudes towards inclusion of children with disabilities, shows that the type and degree of
disability are crucial factors affecting the attitudes (Eiserman et al., 1995; Stoiber et al.,
1998). Rafferty and Griffin (2005) compared perspectives concerning the benefits and risks of
inclusion as reported by 237 parents of children with and without disabilities and by 118
teachers in the same preschool age program. Regarding the attitudes of kindergarten teachers,
the researchers' findings reinforce the results of previous studies which had revealed that the
severity of a disability was a crucial factor affecting attitudes: children with emotional
problems, autism and cognitive impairments received less support by teachers compared to
children with speech problems, hearing and orthopedic problems.

13



Segall (2008) investigated the experiences, knowledge and attitudes of teachers both in
general and special education and of educational managers towards inclusion and practices
used in the classroom for autism spectrum disorders. Using the tool “Autism Inclusion
Questionnaire”, he found out that professional teachers had a generally positive attitude
towards the inclusion of students in the autism spectrum disorders as part of the general
education. However, a 75% of the sample agreed that full inclusion was not possible for all
students in the autism spectrum disorders. The number of known and inclusive practices used
by professional teachers was better predicted by the experience, rather than by the knowledge
and attitudes of teachers. General education teachers had fewer experiences regarding autism
spectrum disorders and less knowledge of inclusive practices. The knowledge and practices of
special needs education teachers did not greatly differ from those of general education
teachers. The survey results highlighted the need for training programs or in-house
presentations which will offer teachers the necessary knowledge of autism spectrum
disorders.

Avramidis and Norwich (2002) found out that general education teachers have positive
attitudes towards inclusion in a general form, but there were no findings related to the
acceptance of a fully inclusive program. Teachers’ attitudes towards inclusion were largely
influenced by the nature and severity of the disability of each child. Furthermore, their
attitudes towards inclusion were affected by variables related to the educational environment,
such as the availability of natural and human support (see Table 2).
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Table 2.Teacher’s attitudes and perceptions towards disabled persons.

ARTICLE RESEARCHERS TEACHERS COUNT | DISABILIT RESULT JOURNAL
RY Y
Attitudes of Special and | Susana Padeliadu 190 teachers of Greece Various Many Greek teachers aren’t positive | European
Regular Education and Venetta general education | (Central disabilities towards school integration, while | journal of
Teachers Towards Lampropoulou and 187 teachers Macedoni younger and less experienced teachers | special needs
School Integration of special a and have more positive attitudes towards | education
1997 education Peloponne school integration than the older and
se) most experienced teachers
Which variables relate to | Anke de Boer, Sip | 44 Netherlan | ADHD, The teachers’ attitudes had a negative | Educational
the attitudes of teachers, | Jan Pijl, Wendy ds autism and impact on students’ attitudes, whereas | Studies
parents and peers Post and Alexander Mental parents’ attitudes had a positive
towards students with Minnaert Retardation impact
special educational
needs in regular
education?
2012
Greek teacher’s Sophia 35 teachers of Greece Autism Teachers were aware of the autistic | Autism
Perception of Autism Mavropoulou and general education spectrum disorders and that autism is
and Implication for Susana Padeliadou | and 29 teachers of not always related to mental
Educational Practice special education retardation. However, a confusion
2000 was found about the causes of autism
and best educational practices
Inclusion in Elementary | Susan Allan-Galis 460 teachers and USA Various Teachers with many vyears of | Education
Schools: A Survey and and C. Kenneth principals of (Georgia) | disabilities experience, have more positive | Policy Analysis
Policy Analysis Tanner general and attitudes towards inclusive education. | Archives

1995

special education

General education teachers are less
confident about the effective teaching
strategies for disabled persons, in
comparison to teachers of special
education
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Greek teacher’s belief Athina Zoniou- 641 general Greece Various Many Greek teachers have opposing | International
systems about disability | Sideri and education teachers disabilities views about disability and the | Journal of
and inclusive education | Anastasia Vlachou | (136 teachers of necessity of inclusion inclusive
2006 pre-school Education

education, 272 of

primary

education, 233 of

secondary

education)
Attitudes of elementary | Hessah S. Al-Faiz 231 Saudi Autism The teaching context, the teaching | Dissertation
school teachers in Arabia experience and the existence of a | Abstracts
Riyadh, Saudi Arabia disabled relative in the family, | International
toward the inclusion of greatly affect teachers’ attitudes | Section A:
children with autism in towards people with autism Humanities and
public education. Social Sciences
ProQuest Information &
Learning
2006
Principals’ views and Gilada Avissar, 110 principals of | Israel Various The age, the level of education and | European
practices regarding Shunit Reiter and primary schools disabilities experience of the principals of | Journal of
inclusion: The case of Yona Leyser primary schools in Israel is positively | Special Needs
Israeli elementary school correlated with their attitude towards | Education
principals inclusion
2003
All Children Can and Erinn H. Finke 5 teachers of USA Autism The involvement of general | Augmentative

Should Have the
Opportunity to Learn:
General Education
Teachers’ Perspectives
on Including Children
with Autism Spectrum
Disorder who Require

primary education

education  teachers in teaching
students with autism affects their
attitude towards inclusion in a
positive way

and Alternative
Communication
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AAC

2009
A Community William Eiserman, | 220 teachers and USA Various Kindergarten teachers had positive | Journal of Early
Assessment of Preschool | Lenore Shisler and | administrators (Florida) | disabilities attitudes towards inclusion. The type | Intervention
Providers’ Attitudes Suzanne Healey and severity of disability are
Toward Inclusion important factors which affect the
1995 attitudes of kindergarten teachers
Exploring Factors Karen Stoiber, 128 teachers of USA Speech The type and severity of disability are | Early
Influencing Parents’ and | Maribeth Gettinger | preschool (Wisconsi | impairments, | important factors which affect the | Childhood
Early Childhood and Donna Goetz education n) learning attitudes of Kkindergarten teachers: | Research
Practitioners’ Beliefs disabilities, children with speech impairments, | Quarterly
About Inclusion moderate learning disabilities and a moderate
1998 mental mental disability are easier included

disability, in the school environment than

autism, children with autism and neurological

neurological | disorders

disorders
Benefits and risks of Yvonne Rafferty 118 teachers of USA Various Children with emotional problems, | Journal of Early
reverse inclusion for and Kenneth Griffin | preschool (New disabilities autism and cognitive impairments | Intervention
preschoolers with and education York) were less supported by their educators
without disabilities: in comparison to children with
Perspectives of parents speech, hearing and orthopaedic
and providers problems
2005
The attitudes of Evelyn McGregor 23 special Scotland | Autism General Education teachers were | Autism

Teachers in Scotland to
the Integration of
Children with Autism
into Mainstream Schools
2001

and Elaine
Campbell

education teachers
and 49 general
education teachers

positive towards the inclusion of
people with autism, whereas the
experienced ones in students with
autism were more self-confident than
the non-experienced. Yet, special
education teachers showed more
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positive  attitudes than

education teachers

general

Inclusion of students Matthew Joel Segall | 9 general USA Autism Teachers were generally positive | Unpublished
with autism spectrum education teachers | (Georgia) towards the inclusion of students in | master’s thesis
disorder: Educator and 20 special the spectrum of autism disorders in
experience, knowledge, education teachers general education context. However,
and attitudes 75% of the sample believes that full
2008 inclusion was not possible for all
students in the autism spectrum
disorders
Autism: The Teacher’s Sarah Helps, I. C. 72 teachers and England Autism Teachers and the support stuff had | Autism

View
1999

Newsom-Davis and
M. Callias

other support stuff

different views from healthcare
professionals on autism. Most of
them had little or no training about
the disorder and they emphasized the
need of training
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DISCUSSION- CONCLUSIONS

Inclusion is an essential prerequisite and precondition of democratic societies, as it is
based on the need of all persons for an equal and effective education, within the framework of
mainstream classes. It is part of human rights and social justice. It recognizes and accepts the
diversity of all persons, as contributing to a better and rounded education of all the students.
Consequently, it is considered positive and is based on the social model of disability, "placing
the obstacles of participation in school, in university and in broader society" (Zoniou-Sideri,
Deropoulou-Derou & Vlachou-Balafouti, 2012:51). It perceives the experience of
handicapped persons themselves as being of paramount importance, condemning the viewing
of disability as a personal tragedy, as a negative situation, which should be eliminated, in
order to bring about the normalising of disabled people (Padeliadou, 2007).

Regarding the attitudes and perceptions of children towards disabled persons, a research
showed that students in Greece, the USA, Canada and France who attend a school with a
student with disabilities, develop more positive attitudes towards this person and its
integration, compared to students who attend a school that has no students with disabilities
(Kalyva & Agaliotis, 2009; Nikolaraizi et al., 2005; Rosenbaum et al., 1998). The same is
also confirmed by the research of Vignes et al. (2009), who claim that students who have
good quality of life and are friends with a disabled person, have more positive attitudes
towards him. The same applies to students who participate in a supplementary teaching
program for people with disabilities (Ferguson, 1999). However, the same researcher
(Ferguson, 1999) notes that the inclusion of disabled persons in mainstream classes does not
always imply their interaction with their peers.

Information relating to people with disabilities is another factor that helps to create
positive attitudes towards people with disabilities (Bossaert et al., 2011; Vignes et al., 2009),
whereas the research of Morton and Campbell (2007) showed that attitudes towards autism
differ depending on who provides the information about disability. Furthermore, the research
showed that the attitudes of teachers in Netherlands have a negative effect on students’
attitudes towards people with ADHD, autism and mental retardation, whereas the attitudes of
parents have a positive effect (de Boer et al., 2012). A further factor which appears to affect
the attitudes and perceptions of students towards disabled people is age. Older children
demonstrate broader familiarity and acceptance of disability, compared to younger children
(Royal & Roberts, 1987). Furthermore, the students’ gender greatly influenced their attitude
towards disability, as girls appear to have more positive attitudes towards people with
disabilities, compared to boys (Bossaert et al., 2011; Ferguson, 1999; Rosenbaum et al., 1998;
Vignes et al., 2009).

Finally, the type of disability and the degree of its visibility influences the attitudes and
perceptions of students towards their peers with disabilities. Therefore, in the USA, the more
obvious a disability is, the less 8 year old children accept it (Royal & Roberts, 1987). As
opposed to research of Royal and Roberts (1987), the research by Nabors and Keyes in the
US (1995), indicated that pre-school students do not to have entirely positive perceptions
towards their peers with disabilities, but they formed more positive perceptions towards their
peers with a visible disability (physical disability), compared to those who had no obvious
disability (mental disability). In Canada, children were more negative and more prejudiced
towards children with intellectual and mental/physical disability (Nowicki, 2006), a finding
that agrees with the research of de Laat et al. (2013) in Netherlands. In this research, the
students had less positive attitudes towards people with mental retardation compared to
people with paralysis, deafness and blindness. Equally negative attitudes were shown by
students in the USA towards people with autistic behaviors (Swaim & Morgan, 2001),
whereas high school students in Israel had more positive attitudes towards their peers with
Learning Disabilities rather than to their peers with ADHD.
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NEPIAHYH

2xomog tov aplpov eivar vo, eletdoer Ty évvoia TS eViaiag EKmOIOEvoNS @S Béuo
ovOpOTIVOV JIKOIWUATOYV KOl KOIVOVIKHG OIKOLOODVHG, UE UI0 TOVIOUN Ovapopd, ot d1edvy
gyypapo. kou oraxnpoleis. H eviaio exmaidsvon amotedei pia ovvOetn Evwoio [e TPOEKTACEIS
OTOVG TOUELS THS KOIVWVIAS, THS OIKOVOUIOG, THS EKTOLOEVONS, TOV TOMTIOUOD Kal THS 16TOPLOG.
2oviota avBpomivo dikaiwua kot BocileTal oTic ToPadoyES TS KOIVWVIKHG Otkal0oOVHG. Otel
w¢ Oeuélio Aifo v amodoyn s S10QoPETIKOTHTOS KOl T Yoviun ovtiuetwmion . Evioyver
TH  ODUUETOXN OAV TV OUGOWY OTIC ONUOKPOTIKES OlOOIKOGIES, ECOUVOVTAS TH
orapopetiotnra Twv avldparwv. Exnpedler 6)0 to mhaioio ¢ e10KNS oywYNS, 0ALG Kol TODG
OTOYOVG THG EKTOUOEVONS KOl TWV GYOAEIWV, TH QDON TOV AVOAVTIKOD TPOYPGUUOTOS, TO EI00C
¢ al10A0ynong, Tic TPoPlepOeioes TPOCTOPUOYES TTO TOIKIAO EKTALOEVTIKG. TAQIOLA.

AEZEIX KAEIAIA: eviaio exmoidevon, avamnpio, avOpdmiva Oikoiduota, Korvmviki

oikaioovvny

ABSTRACT

The purpose of this article is to examine the concept of inclusive education, as a matter
of human rights and social justice, with a brief reference to international documents and
declarations. Inclusive education is a complex concept with implications in the fields of
society, economy, education, culture and history. It is a human right and it is based on the
principles of social justice. It sets the foundation for the acceptance of diversity and its fertile
consideration. It reinforces the participation of all groups in democratic processes,
celebrating the diversity of people. It affects the whole context of special education, but also
the objectives of education and schools, the nature of the curriculum, the type of evaluation, the
predicted accommodations in the various educational contexts.

KEYWORDS: inclusive education, disability, human rights, social justice

EIZAT'QI'H

O oaplBudc tov atdpev pe avornpio. TOv EOLToLV oe oyoAsio mpTOPAOUNG 1
devtepofddpiag ekmaidevong, aAld ko o WpOHOTA TPLTofaduiog exkmaidevong Exetl avéndet
onuavtikd Tig tehevtaieg dexoaetieg (Leyser & Greenberg, 2008 Zhang, et al., 2010). H avénon
ot opeiletan og peydho Pabud ce vouobetikd keipeva, puluicels, EKTOUOEVTIKEC TOATIKEG
KOl TTPOKTIKEG TOAADV YOPAOV amd OAO TOV KOO0, LE GTOYO TN CLUTEPIANYN TOV OTOU®Y UE
avamnpio 6T YEVIKN €KTaidevuon, TV TPomincn TV SIKOIOUATOV TOVG Kol TNV 1GOTIUN
EKTTOUOEVOT TOVC, GE GUYKPION TMAVTIO HE TOLG Un avdmnpovg ouniikovg tovg (Leyser &
Greenberg, 2008- Liasidou & Antoniou, 2015).
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M évvola mov oyetiletar dueca pe TV €WK Oy®YN KOl TIG €0IKEC EKTALOEVTIKEG
avaykes, eivar ovt ™G eviaiog ekmaidevong (inclusive education). H eviaio exmaidevon Bétet
MG TPOOTOLTOVUEVO TIV EPAPLOYT TOV OPYDV TG KOWVMVIKAG SIKOLOGHVIG KOl LOPPDV SKamV
KOl 10OTHOV EKTUOEVTIKOV TopoydV Yo 6Aovg tovg padntég (Liasidou, 2012a° Liasidou &
Antoniou, 2015). Amotelel emikevipo TV avOpoOTivoy SKaOUAToV, KaOOg ETOIOKEL TN
GLUUETOYN OA®V TV OUAS®V OTIC ONUOKPATIKEG S10dIKAGIEG, EELUVAOVTOC TN SLAPOPETIKOTNTA
tov avBporwv (Terzi, 2010). ITpodrobétel KowmviKa dikolo oyoAgia, Tov £xovv ®G Oepuédto
ABo 1 Owgpopomomuévn dockaria, pe otdYO TN UHEYIOTOTOINGCN TOV HoONGLOKOV
amoteAeoudtov O AoV tov podntav (Liasidou, 2012b).

H eviaio exmaidevon emnpedlel oyt povo to Bepnrikd mhaicio kot vadPabpo tov KOV
EKTOLOEVTIKAOV OVAYKAV KoL T QUGN €V YEVEL TNG E01KNG 0y®YNGS, OAAL KL TOLG GTOYOVG TNG
EKTTOUOEVONG KOl TV GYOAEI®V, TN QOGN TOV OVAAVTIKOD TPOYPAUUOTOC, TO €id0g TNg
a&loloynong, tig mpoPrepdeioeg mpooapuoyég ota mokida exkmadevtikd mhaicto (Mitchell,
2010). Awgéper prlika amd v «Evtaény» (integration), oto Pabud mov emintd v mTAPN
avadOUNoT TOV EKTALOEVTIKOV GULGTNUOTOS, UE okomd TV OG0 TO SLVOTIOV HEYOADTEPM
ocoumepiinyn GAmv TV padnTodv, avefopTNTOg TOV OVATTLEK®OV TOVG YUPOKTIPICTIKOV
(Liasidou, 2007). Ewdkotepa, odupova ue t Ptdko (2010), n «Evia&ny» avoeépetol ot
LETaKIVIOT TV TOOIDV [E EIOTKEC EKTTOOEVTIKEG AVAYKEG amd TO €01KO GTO YEVIKO GYoAElo,
pe otdyo va oparomombovv katl va Ppebodv 6e Eva 0G0 TO dVVATOV AYOTEPO TTEPLOPIGTIKO
neptPailov. Avtibeta, 1 «eviaio ekmaidevon» VTOoTNPILEL TN POITNOT TV TALSIDV HE EIOIKEG
EKTTAOEVTIKEG OVAYKES GTO GYOAEID TNG YEITOVIAG TOVGS, AOLOPOPAVTOS Y10l T1) SLPOPETIKOTNTA
Tov KABe Tadov. Ipoekteivovtag Tovg OplGHOLG AVTOVS, UWITOPOVLE VO GUUTEPAVOVUE TG
omv évtaén n evbdvn g emrvyiog 1 ATOTLYING TOL OOV PPICKETAL OTOKAEIGTIKA GTO
ondi kol Tovg yoveig Tov, evd otnv eviaia gkmaidevon n evddvn g emrvyiog N amotvyiog
1OV ooy Ppicketal 6To 010 T0 oYoAeio Kol TO EVPVTEPO EKTAOELTIKO Vot (DTLdKa,
2010).

2Kxomdg ToV TOPOVTOG ApBpov givar va, eEETAGEL TNV EVVOlo TNG «EVINIG EKTAIOELONC» VTTO
10 Tpicpa TV ovOpOTivoy SiKaoUdTov, mov oyetifovtal pe 1 cvpmepiinyn Ohov ToV
KOW®VIK( UELOVEKTIKOV OUAd®V KO, E0IKA, TOV OTOUOV UE EOIKEG EKTOLOEVTIKES OVAYKES
N/xat avamnpieg oty vadAow Kowvavio. Oa epguvnbel 1 Evvola TG «eviaiog ekmaidgvonoy
VIO 10 TPIoHO TOV TOPAdOYDV TNG KOWMOVIKNAG OIKOOGUVNG, UE L0, GUVTIOUN avopopd Ge
Bepericddn debvn Eyypaopa.

IATPIKO-KOINQNIKO MONTEAO ANAITHPIAX KAI ENIAIA
EKITAIAEYXH

H evwia exmaidevon, cvvenmg, amotelel po ovvOeTn £vvolo e TOIKIAES TPOEKTACELS
OTOVG TOUELS TNG 10TOPING, TOV TOATIGHOV, TG Kowmviag kot Tng owkovopiag (Mitchell, 2010).
[Iépa Op®G amd TOLG KOWMVIKOOIKOVOUIKOVG Kol TOATIGHKOVG TOPAYOVTESG, VITAPYOVV Kot
Oeopkol Kol aTopkol mopdyovteg, ot omoiol «emmpealovy T dVVATOTNTO, TOL GTOUOV VO
GUUUETEYEL TANPWOG OTIC EKTOULOEVTIKES, YOYOYWYIKEC, KOWVOTIKEG KO OIKLOKEG OPUGTNPLOTNTES
nmov yapaktnpilouv v Kowovian (Zadviov-Zidéprn, Nrtepomovrov-Ntépov & Brdyov-
Mnoroagovtn, 2012, oo. 17). Ot mapdyovteg antol aAAnAemidpovy ueTa&d Tovg Kot eE0pTavTal
oe peydlo Pabud omd TG apyéc g maykoouomoinong. Ot apyéc TG ToyKOGUOTOINGNG
GUVIYOPOUV otV  Kuplapyio TV kpunpiov, 1Tng emrtuyiag Kol TOL  GVIOY®VIGLOV,
PeTABAAAOVTOG TOLTOYpOVE TIC KATELOOVOES TOV KLPEPVNTIKOV TOMTIKGOV Yoo TNV
EKTTAUOEVOT], TNV VYELD KOL TNV KOW®VIKT] TPOVOL0, KOl 00T)YDVTOG GUYVO GE OTOKAEIGUO TOV
pobntov pe avamnpio (Zoviov-Zidépn, Ntepomodiov-Ntépov & Brdyov-Mmoiapovn,
2012, oc. 53-55).

Emmpocbeto, amotelel TAEOV YEYOVOG TTMG KOL O YMPOG TNG AVORNPIog GLVIEETOL APPTKTAL
HE TOVC EMGTNUOVIKOVG YDPOLE TNG KOWMVIOAOYIOG Kol TNG TOMTIKNG EMGTAUNG KoL,
OVGLOTIKG, amoTEAEL Eva KowvikomolTikd kataokevaopa (Lang, 2007). ‘Etot, cOpemvo, pe
10 rpikd povtéro (individual model of disability), n avamnpia £8pdlel oTic AertovpyIKéG 1
opyavikée petoveéieg tov atopov (Aapmpomovrov & [Navteiiddov, 2000), Oempeitor Kovmvikd
avemBOUNTY, o TPOPANUATIKY KOTAGTAGCT), U0 TPOSMTIKY TPAy®Iic, TV 0Toio opeilovue
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va eEadelyovpe, pe oTdYO TNV «KOvVOVIKOTOINon» Tov avarnpwv atopov (Ilavtemdadov, 2007
Oliver, 1990). Avrtifeta, t0 kowvmvikd poviélo (social model of disability) tomobetel v
OVTOAOYiOL TNG avamnpiag o€ £Va KOWVMVIKO TAEYUO GYECEWDY, COUPOVA LIE TIC OTOIEC OLTOL TOL
KowoVvikd avoyvopilovior og éxovieg pua PAAPN amokieiovron Kot HELOVEKTOVY EVAVTL QVTOV
mov Bepodvtan oG pUn Exovieg o PAAPN 1N «kavovikoiy, ot onoiol €govv Kot TePLocdTEP
TPOVOULA, SIKOIOUOTO KOl gVKalpieg, oe ovykplon ue tovg tpdtovg (Thomas, 2004- Oliver,
1990).

IToAd evdiapépov mapovctilel o opiopodg g Evaoong tov Atopmv pe Kuwnrucég BAdPeg
Katd tov Awyopiopov (Union of Physically Impaired Against Segregation - UPIAS) oystikd
ue ™ «PArapn» (impairment) kou v «avamnpiox» (disability): «Opilovue Aowtdv ) PAGHN ©g
EMAenym PEPOLG 1 OAOKAN POV AKPOL, OPYAVOL 1) UNYOVIGHOD TOL GAUATOS, KOl TNV avomnpio
®G TO UELOVEKTNUA 1] TOV TEPLOPIOUO TNG OPAGTIPLOTITAG TOV TPOKUAEITAL OO L0 GUYYPOVN
KOW®VIKN opydvwon],  omtoio Aappavel Eldyioto 1 kaBOAoOL vIOYN TG TO ATOUE TOV EXOVV
ocoUoTIKES PAAPes, Kot €Tol OMOKAEIEL TN GLUUETOYN TOVS OTIG KLPLOPYES KOWMVIKEG
dpaoctmmplotnteey (Barnes, 2012° Zoviov-Zidépn, Nrtepomoviov-Ntépov &  BAdyov-
Mrolagovtn, 2012, 6. 35-36° Thomas, 2004).

Ta dropa pe avamnpio Exovv fiooet v adlugopia, Ty mtepBmPlonoincm, Tov 0iKTo, TNV
TPOKOTAANYN, TO OTIYUATIOUO, TNV TOMEIVOON, TPOKTIKEG Olokpicewv, Kndepoviog kot
Ovpartomoinong, ™V Wpvpotomoinomn, TN Qeuovlpomia, ™V Eexoplot) ekmoidgvon
(Apyvptaong, Anuntpomodrov, & Kaovotavrapog, 2015 Zoviov-Ziwdépn, 2009), tov
ekpoPiopd (Edeh, 2012). Ot mapandved TPOKTIKEG EMITEIVOLY TIG HOPQOEG KATATIEONS TOL
Oéyovtav Kot d€yoviol OoKOUo Kol onuepa to dropo pe oavomnpio. EmmpocOeta, Bétovv
eumodila ot {mn Tovg, cuVOPAIOLY TNV oHENOT TG KIVNTOTOINGNE Kol dpOoTHPLOTOINGNG
TOV 0TOU®V HE avormpia, pe otoyxo T PBeitimon g Long Tovg og eMinedo eKMOIOEVTIKO,
KOW®VIKO, TOAMTIKO, TOMTIGUKO, EpYAcLoKd, ANyng amopdcemv. Ta kiviuoto avamnpiog, oe
OUVOVOGHO HE TO QEUVIOTIKG KWNAUOTO, oLEAVOVTOL OTOSIOKA KOU OTOKTOLV  10)D,
AELTOVPYDVTOG (OC TPOTLTO, GTOV YDV Y10, KOWVOVIKT] S1KalocOv Kot 100t To, mECovTag Kot
odnymvtag oe Ao vopobetikdv pubuicewv, ot omoieg £yovv yvodpova 10 6EfACUO TV
aTop®V pe avamnpio, ™ Oepedioon tov dikaioudtov tovg (Barton, 2001, co. 5). T
ouvéyela, Bo avapepbovpe oe oplouéveg daknpuéelg kol vopobeoieg, mov cuvéfalav oy
TPODONGCT TOV SIKOLMUATOV TOV OTOUMV UE VO Pid.

OEMEAIQAEIX AIAKHPYZEIX KAI NOMOQOEZXIEX TTA THN ENIAIA
EKITAIAEYXH TQN ATOMQN ME ANAITHPIA

H Owovpevikn Awknpuén tov Aikkaiopdtov tov AvOpdnov avaknpoydnke oto Ilapict
ot 10 AekepPpiov 1948 won amoterel akpoymviaio AiBo oty 1otopia TV avlpomivov
dikatmpdtov, kobdng tpombel to cePacud tov avipomivov dikaioudtov Kot T doeOAacn
TOVG U pétpa gBvikd ko maykodoa. Xto apbpo 25 (1) avaeépetot mog «...kabévag Exel Kot
10 dkaiwpa og ac@dAlon og mepinTwon avepyiag, acbeveiag, avamnpiog, ynpeiog, YNPOTOS M
OAAEC TEPIMTAOCELS, OTIG OTOlEG OTEPELTAL TAL PHESO TNG GLUVTPNONG OE TEPLOTAGEIS TEPOL OO
tov éleyyo tov (UN General Assembly, 10 December 1948).

H «Evomta 504 tov vopov mepi omokatdotacng tov 1973» (Section 504 of the
Rehabilitation Act), anotekel Evov amd TOLC TPMTOVE VOUOVG TOMTIKMDV SIKUOUAT®V OTIG
HITA. IlepihapPdvetor g Tpomomoinon Tov «vopov mept Amokatdotoong tov 1973y
(Rehabilitation Act of 1973) kot otoyedel 6TV AmoPLYN EKOVGL®Y 1| AKOVGLOV SloKpicE®Y
OTEVAVTL GTO ATOLO LLE OVATPio, AOY® TNG OVOTNPIOG TOVG. ZUYKEKPIUEVE, OLOKTPVUCCEL TMG
OA0L TO. KOPEPVNTIKA TPOYPAUUOTO, TO £PYO. KOL OL OPUCTPLOTITEG TTOL YPTLOTOS0TOVVTAL 0T
OLLOCTIOVOLOKA KEQAAOLE, TO OYOAElD TPMTORAOUIOG KOl deVTEPOPAOLLAG EKTAIdEVONG KL TOL
WpvroTa TPIToPadtog eKToidenong EUTIMTOVY GTO VOUO aUTd, COUPOVO LE TOV OTToio gival
KOTOKPITEOG KOl KOTOSIKAOTEOS O ONMOLOCONTOTE WHOPPNG OTOKAEIGHOG TOV OTOUMOV UE
avamnpio, Tov SBETOVY T ATAPAITNTO TPOGOVTA, OO TI GLUUETOYN TOVE. ATOTEPOG GTOYOG
TOV, EMOUEVMS, AMOTEAEL | TPOOTAGIN TV ATOUW®V LE avamnpia, LEGA Ao TV EVIoYLOT TOV
SNUOKPOTIKGV EVKALPIDV KAl TPOUKTIKOV KOWVOVIKNG dikooovvng (Edeh, 2012).
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H Awxnipvén yuo to Atkouopoto tov Atopmv pe Avarnpio tov 1975 npeoPedel nwg ta
dropa pe avamnpio £xovv to dikaioua va yivetal oefactn 1 avOpdmivi Toug alonpéneia, vo
STNPOVY TNV TAVTOTNTA TOVG, VO, Elval 1601 améEVavTL 6TIG EvKalpieg aveEapTNT®G PUAOL, VO
GUUUETEXOVY TANPMOG KOl OVCLGTIKA OTNV KOWwmVvia, vo ToVg Tapéyetot TpocPacn Kot
VIOOTNPIKTIKEG VINPEGIES, He 6Tox0 T un ddkpion Toug (UN General Assembly, 9 December
1975). Emudéov, m éxbeon Warnock (1978), dSwrtvmopévn oto Hvopévo Booiielo,
SLKNPUGGEL TG 0L PABNTEG Le E10IKEG EKTAUOEVTIKEG AVAYKES TPEMEL VO EKTOLOEVOVTOL GTIG
t6Eelg Tov yevikoh oyoieiov. H ékbBeon Warnock divel €ueoom o1 KavOTNTEG KOl TO
duvouikod tov pabntov (Warnock, 1978).

210 ApBpo 23 g ZopuPaonc tov Hvopévov EOvav yuo to Awoiopate tov [Hodod o
1989, ta ZvpPariopeva Kpamn avayvopifovv 6tt éva moidl youxlkd 1 cOUATIKE avAamnpo
TpENEL va. dtdryel mANpn kot a&lompenn (on, vo TUYXAVEL EOTKNG dMPERV PPovVTIduC, e 6TOYO
TNV OTOTEAEGUOTIKY TPOGPOOT OTNV EKMAIOELON, TIG VANPECIEG VYEIOG, TIC EVKOIPIES
ATOGYOANONG, TNV TANPECTEPT] KOWVAOVIKT TOL €VTOLN Kol TPOCHOTIKY TOL avamTuEn Kot TV
avtaAlayn Tev ketdnlov tinpoeopidv (UN General Assembly, 20 November 1989).

Idwitepn pvelo wpéner va yiver kol ot «Awknpoén g Zoropdvka g UNESCO»
(Salamanca statement) (UNESCO, 1994), n omnoia amoteAel éva £l60¢ poavipéotov yio v
vrootnPEn Tov evtasiokov oyoieion: «Ta kavovikd oyoAeia, Le AVTO TOV TPOCAVATOAMGHO
GUVEKTOIOELOTNG, OAMOTEAODV TO TO OTOTEAECUATIKO UEGO OVIYETOTIONG TOV OlOKPIGEDY,
dnuovpyiog EMOEEVOV KOIWVOTATOV, OIKOOOUNGONG MIOG KOWMVIOG 7TOV EVOOUATMOVEL Kot
Spope®vel pio ekmaidevon yio Ohovs. EmmAéov, mapéyovv amoTeAeGUATIKY EKTOIOELOT TV
TAeloYNOio TOV TodOV Kol PEATUOVOLV TNV OOSOTIKOTNTO Kol TEMKE TNV OUKOVOULKN
OTOSOTIKOTITO OAOKAN POV TOV EKTALOEVTIKOD GUGTNUATOS) (00. 8).

Yréppoyog pog eviaSlokng KTaidevong Kot ToATIKNG Kabiotartal kot to ApOpo 24 g
«XOppaong tov Hvopéveov EOvav yuo ta Awaidpato tov AvBporov pe Avarnpieg» (2006)
KOL TO TPOOPETIKO TNG TPWTOKOAAO, EMIKVPOUEVO 0tO TOAAA Kpatn HEAN ¢ Evpomaiknig
‘Evoong. Zougmva pe to apdpo autd, To APEA dev amoKAEIOVTOL 0O TO YEVIKO EKTUIOEVTIKO
oUOTNUO AOY® TNG avommplog Tovg, OAAGL TPEMEL Vo TOVG TOPEYOVTOL OMOTEAECLATIKA
€EQTOUKEVUEVO, VTOGTNPIKTIKA UETPA, TOL VO OTOCKOTOUV OTN UEYIGTOMOINGT  TNG
axadnuoikng kot kowvavikng toug avantuéng (UN General Assembly, 13 December 2006).

O dloMtikég KatevBuvtnpieg ypoppéc oyetikd pe v 'Evtaén kon v Exnaidevon» g
UNESCO (2009) 6woknpbocouv v 160TNTo. TOV EVKOIPIOV, TV TANPN mpdofoon Ttov
LoONTOV GE Lol TOLOTIKT EKTOIOEVOT] KO TV KOTOTOAEUNGT T®V dloKpicewv og Papoc ekeivmv
TOV 0TOU®V, Ol omoiol Tepl®PlonoloVVTL, ETIKETOTOOVVTIOL KOl OMOKAEOVTOL amd TNV
exnaidevon. H IHaykooa Exfeon yo mv Avarmpia (2011) tovilel ™ onpocio g cuvataAlayng Le
TOL GTOMO [E avomnpio, TPOKEWEVOL VO, AKOLGTOLV Ol OMOWEIC TOVG, M OIKIGL TOVG OTTIKY|
yovia. Aivel éupacn otV aviykn KATOAANANG eTUOpO®ONG Kol KOTAPTIONG TOV
EKTAOEVTIKAOV YEVIKNG AY®YNG, HECO OO U0 TPOOTTIKN KOAAEPYELNS TMV OIOPAITNTOV
aviyenv kot afldv, OoTe ovtoi va evouvaumBodv Wuylkd Kol vo  UmopoldVv  va
avTOmToKPoHV OTOTEAECUATIKA GTIG GVAYKEG GVTOD TOV OVOUOLOYEVODC TANBuGHOD TV
atopov pe gdcég avaykeg (Evponaikog @opéag yio v Avantuén oty Ewdum Ayoyn, 2011).
Ot mopandve draknpvéelg kot debvn kelpeva emAgydniay evdeticd, Kobmg vdpyetr o
Tn0opo AoV KeWévev, Tov cuvéfaiay otV Tpombnon ™¢ cvvekmaidevong, onmg «H
TOyKOoULO, Sk pLEN Yo TNV eKkmaidevon OA@v» Tov 1990, «Ot TpATLTTOL KAVOVEG Yo TV
E&iowon tov Evkaipiov yio Atopa pe Avarnpieg» tov 1993, n «Nopobetikn [Ipdén yio
Adkpion g mpog v Avamnpio» (DDA, 1995), to ynewoua 2000/51 g Emtpomnig
Hvopévov EOvav yia ta avOpdmiva dtkoudpota tov atopny ue avornpia, n «Nopobetiknm
[Ipa&n yw tig Ewdikég Exmoadevtikéc Avaykeg kot 1t Aldkpion ®g mpog v Avamnpion
(SENDA, 2001), o k®dwkag «To Kabnkov IIpomdnong g Iodtmrag g mpog v Avommpio
ko Hapoyng Zymuatwv Iodtntog o¢ tpog v Avamnpio» tov 2007 «.4.

EIIIAOI'OX

Etvar avapepiofnimto mog 1 eviaio exnaidevot oyetileton QUESH e TTUYES TG KOWVMVIKIG
dkatoovvng kot Bépata avBponivav diatopdtov. g ek ToVTov, KabioTatol TPpOTaPYIKIG
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onuaciog o kaBévag Log vo KATavoNoeL Tmg 1 ovornpio eivatl £va KOVmVIKO KATOoKEDOO LA,
7oL KatooTpotnyel TNV aflompénelo Tov atopov pe avormnpio (Barnes, 2012+ Lang, 2007), éva
«nuocio {Tnuo» kol Oyl «TPOCOTIKO TPOPANUO», IO «KOWMVIOAOYIKT (QOVIOGio
(Liasidou, 2010). Zopeova pe antd T0 KOWOVIKO TAEYHO CXECEDV TOV ONULOVPYEITOL, QVTOL
OV KOWOVIKA avayvopilovior og &xoves pa PAGPT, amokieiovtol Kot PetovekTohv EvavTt
oUTOV OV Bepobvtal ¢ Un €yovteg pio PAAPN M «Kavovikoil», ol omoiol £Yovv Kot
TEPLOCOTEPA TPOVOLLD, OIKOLDUATO Kol gukalpies, oe cOyKplon pe toug mpmdtovg (Thomas,
2004- Oliver, 1990).

Av106 OV TPEMEL VO KAVOLE G KOwvmVvia gival va e£alelyovpe 6TAGEL Kot TETOONGELS
OV EKAOUPAVOLY TNV avamnpio. ¢ OTOUIKO EAAELUM, ®G €0pAlOVGO GTIC AEITOVPYIKEG 1)
opyavikég petovetieg tov atopov (Aaumpomoviov & Ilavtediddov, 2000), ¢ o
TPOPANUATIKN KATAGTAGCT, KOWVAOVIKA OVETIOOUNTY], U0 TPOCOTIKTY TPAY®Oid, PE GTOYO TNV
«kavovikonoinon» tov avamnpov otoumv (IMavtemdadov, 2007 Oliver, 1990). Ipénel va
OTOUOTNOEL 1] TAOTION TNG COUATIKNG SVGAEITOVPYIOG LE TNV AVIKOVOTNTO Y10l TOALTIKY Kot
KOW®VIKY Opdom kol ovupetoyn (Zodvwov-Xwépn, NrtepomovAov-Ntépov & BAdyov-
MraAagpovtn, 2012, co. 68).

Kpivetor amapaitto 1o 1010 EKTOISEVTIKO GOGTNUN VO GUUTEPIAGPEL Ko Vo GEPUCTEL TIg
APOPETIKEG OVAYKES TV dapopeTikdY podntmv tov (Liasidou, 2007), epapudlovtog Tig apyés
Mg dpoponoinong o€ Eemimedo TEPLEYOUEVOL, TPOiOVTOG, Oladikaciog kol uadnoilokon
nepPaiiovtog, aALG Kot TIC apyég Tov kaboAkod oyediaouon otn pudbnon (Iaviedddov &
duunndrtov, 2013, oc. 39-42). Mdvo pe tov 1poémo avtd Ba propécovpe va aviamokpldovpe
OTIS OVOLLOLOYEVEIG EKTTOOEVTIKES OVAYKES TOV OTOUMV UE OVATNPIQ, LE OTDTEPO GTOXO TNV
KOW®VIKT], EKTOIOEVTIKY, OIKOVOUIKT Kol TOMTIOTIKY £&vtol Tovg ot (on e yopag,
aVEAVOVTAG TAVTOYPOVA T GLVIYOPiol TOL €0LTOV TOVG Kol KAOIGTMOVTAG TOvg vIevhuva
dropa, pe ovtonemoifnon Kot avtooefacud.
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Awa@opomomuévn Avvackoiio kot Ilpoypappoto Xrovo®v-
Mo TpOTOOT] OTOTEAECUATIKIIG CUVEKTAIOEVONG
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Yyoikn Xoppovrog 6™ Ieprpépetag ILE. v. Adpioag
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NNEPIAHYH

H otyyvon mov emikpazei ooov apopa oty Aiapopomomuévy Aidackalrio (A4) o v
Elaropuxevuévy, oonyel 04o kou mepioaoteEpovs epevVNTES Vo, Aoy0AnBodV e LEeAETes epapuoyns
¢ A4 oty ayolikn taln. H AA Paciletor kata kbpro Aoyo oty Arobeuatikotyro twv Evvoimv
Kot y1’ avto umopel va. evopuoviotel Anpws ue to wéxovia AEIITY (Aiobeuotind Eviaio
Haiowa Tpoypouuctwv Xmovdwv). Xtnv mopovoo, epyooio YIvetor pio. mpoomdbeia vo.
emonuavBodv ot Pocikés Oewpntikés amodoyés ayetika ue v évvoia s AA. Emmiéov divetou
EVOL TOPCOELYUO. EQOPUOYHS THS ot oyorkn Taln. Yrmoatnpiletor Oti 1§ GLVOVOTTIKY YXPHOH THS
AA kou twv AEINIY umopei vo. elomnpetnost 1) OLVEKTAIOELON UOONTOV OlOQYOPETIKWOV
OVVOTOTHTWV.

AEEEIX KAEIAIA: Awopoporomuévy Aidaokalio, Aéiordynon ualnti, Ipoypdupuate
2movdwv

SUMMARY

The confusion regarding the Differentiated Instruction (DI) with the Individualized
Instruction leads more and more researchers to work on the application of DI in the school
classroom. The DI is primarily based on the Interdisciplinary Concepts, so it can be fully
aligned with current Interdisciplinary Curriculum Framework (DEPPS- Diathematiko Eniaio
Plaisio Programmaton Spoudon). In this paper an attempt is made to point out the main
theoretical acceptances on the concept of the DI. Moreover, an example of application in the
classroom is given. It seems that the combined use of DI and Curriculum Framework could
serve the inclusive education for all students with different abilities.

KEY WORDS: Differentiated Instruction, Student Assessment, Curriculum

EIZAT'QI'H

Ot apyég g AA €xovv Tig pileg Tovg TOAAG XpOVIOL TPV KoL EUTVEOVTOL GE HEYAAO Pabud
amd T1g Bewpiec paddnong towv Piaget, Gardner xar Vygotsky. Zouemvo pe tmy Tomlinson
(2000b), mpokettan yioo por cLALOYH omd moAAEG Bempieg ko mpoktikéc. H AA vioBetel v
évvola ¢ "etodtnTag”, mov otnpiletan oto épyo tov Lev Vygotsky (1978), kot tn Zovn
¢ Emiceipevng Avamtuéng (ZEA), oto gvpog g omoiog 1 nabnon AauPavel yopa. Avtd
onuaivel 6T 1 SuokoAin TV Oe&l0THT®V TOL S18ACKOVTOL TPENEL VAL EIVAL EAAPPAS TO TAV®
07O TO TPEYOV EMIMEDO TOV TV Kot TNV KavoTNnTd Tov. AVTd oTnpileTton 6To épyo Tov Lev
Vygotsky (1978). H épgvuva oty td€n, vrootpilel oBevapd v évvota e ZEA. Tlpoktikég
OV mopoTNPHONKOY ©®C KEVIPIKNG ONUACIOS Yoo TN Olopopomoincn mePIAapfavouy
OTOTELECLATIKEG Sladikaoieg dayeipiong, opadomoinon tov padntov yio tn didacKoria, Kot
evepyn eumiokn tovg (Ellis kow Worthington, 1994). Eniong and €pevveg damotddnke 0T
otav 1 dwackaiio Kivndnke ota mhaiocwa g ZEA, ot uabntég eiyov emdooeig axpipeic oe
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eninedo mepimov 80%, Epabav mepiocotepa Kot acBdvOnKay KaAldtepa Yo TOV €0VTO TOVG
Kol T0 YVooTikd oviikeipevo vod peiétn (Fisher, 1980 oto Tomlinson, 2000). H pdbnon
TPOYUOTOTOLEITAL KOAVTEPO, OTaV [io, ponotlokn epmelpio wbel tov pabnt Aiyo mopamépa
am6 1o 0wd tov eminedo. Otav o padnig epydletar move oe £vvoleg kat de€ldTnTeg TOL MOM
éxel KaToKTNoEL Alyn 1 KaBoiov pndbnon mpaypoatonoteiton. Kot amd tnv GAAn mievpd, av n
gpyooio mov avolapuPdver gival pokpld amo To ETITESD TOV IKAVOTATOV TOV, 1) 0TOYONTELGN
odnyel oe apvntikd amoteAéopata (Howard, 1994, Vygotsky, 1986).

H péOnon npaypatomoteiton mo amotelecpatikd og TaEelg Omov 1 yvadon givor EekdBapn
KoL TOAD KOAG OpYOV®UEVT), Ol HabnTég eival moAd evepyol kot T Swodikacio pabnong, ot
a&10M0YNoELS Elval TOIKIAOUOPPEG KOl GLYVEG Kol Ot pobntég amohapupdvouv po aicOnon
ACQAAELNG KOl EVTOVIG CLGYETIONG Le OTL cupPaivel YOpm toug (Wiggins & McTighe, 1998).

Emmiéov, yvopilovpe 6Tt To0 kivnTpa Yoo pabnon ov&dvovtal, ov vIdpyel OlKEOTNTO,
evolapépov N TaOog yi' awtd mov pocsmabovpe va pabovpe (Piaget, 1978). Ta dbo mo 1oyvpd
Kivntpa Yo v gUmAOKY] TV pabnTdv givor ta evolapépovta Kot ot emloyEg Tovg (Bess,
1997, Brandt, 1998).

MobBaivovpe pe TOAAOVG OPOPETIKODS TPOTOLS OVAAOYO HE TIC VONTIKEC UOG
npodiafécelc, TV KovATovpo. Lag kal To eUA0 pog (Gardner, 1983, Sternberg, 1985).

Zyetikd pe 11 vonTikég pog mpodiabéceig, o Gardner (1993) vrootnpiler 6t ta Svvartd
pog onueio ovvovalovior PE  SLOQOPETIKOVG TOMOVG VOMMOoLVNG  (AEKTIKY, AOYKO-
poOn oty OTTIKN-Y®PIKN, HOLGIKY,  COUATIKNA-KivousOntiky, SLTPOCMOTIKT,
EVOOTPOCHOTIKY KO VATOVPAAGTIKN- Kot iowg kot vap&lokn). O Sternberg (1985), dwkpivet
3 thmovg vonUosvHvNG: TNV avaAVTIKY] (TPOTiUNon oTn YPOUULKn pdbnon, cuyvé TumiK 610
oYOAgl0), TNV TPOKTIKN (TPOTIUNGN 6T0 vao PAETOLUE TO TOG KOl TO YTl TO TPAYLOTO
Agrtovpyovv pe ToV TPOTO OV AEITOLPYOVV GTOV KOGUO HOG) KOl Tr Onpovpyikn (emiivon
TPOPANLOTOC, TPOTIUN OGN OTN ONOVPYiL VEDV SOCLVOIECEMVY, KOIVOTOUIN).

H xovitovpa, pog emnpedlel oto mig dayepllopacte 10 ypdvo (TEPLOPICUEVO KOl
avoTNPO M EVEMKTO Kol e pon), Tmg ekepalovue cuvarcOnuota (SloLTIKA | GUVTNPNTIKG),
pe mowe pébodo poboivovpe kKoADTEPR (EMAY®YIKN TN OMOYOYKN), TU HoONGOKO VAKO
TPOTIUAUE (CLUVOQEC KOl TPOCHOTIKO 1 SOKPITO KOl OmpOCOTO), TNV TPOTIUNGTN MOG VO
epyolOLOOTE O OMAOEC N OTOMIKA, OV TPOTIUAUE TN ONUIOVPYIKOTNTO EVOVTL TNG
GUUUOPPMONG OE KOVOVEG, OV AEITOVPYOVUE TEPIGGOTEPO OVOKAUCTIKA 1) TEPLOGOTEPO
avBopunta (Tomlinson, 2001). Yrdpyovv emiong pobnotaxd potifo yio kabe @OAO: evd
TEPLOCOTEPA AYOPLO, 0T OTL KOPITOLOL TPOTILOVY TNV OVTAY®VIGTIKY UaOnon, Hepika oyopla
TPOTWOVV  cuvepyaTikés HeBOdovg Kot pePKE KOPITOlO TPOTIUOVV TOV  OVIOY®VIGUO
(Tomlinson, 2001). Zopewva pe tv Tomlinson (2001), onuavtikd poro dadpopatifetl kot To
LoONoloKd GTLA, EKTOC TV TPOdIAOEGEDY, TNG KOVATOUPAG Kol Tov @VAov. To uabnclokd
OTUA OvVOQEPETOL GE TEPIPOAAOVTIKOVG KOl TPOCOTIKOVS TOPAYOVTEG: UEPIKOl padnTég
pofaivouv KaAvtepa 6TaV Kivouvtol, GAAot 6tay kdbovtar novyol, peptkol Labntéc Tpotiodv
éva mep1PaAirov mhovo1o og omTikd epebicuata, ved GALOL dev emBuIOVY Vo, LITAPYOVY TOALA
TPAYUATO, TOV VO TOVG OTOGTOVV THV TPOGOoYN, MePKol nabntég ypetdlovtat moAd pmg yio. va
dovAéyovy, evd GAAOL Oxl, pepikol pafntég pobaivovv koAbtepo pe OMTIKA, GAAOL pE
OKOVOTIKE, GAAOL pe KivauoOnTucd epebicpoata.

O oyedrocpndc Kot 1 avaTtuén g S1opOoPOTONUEVIC OUCKOAMOC (OC LOVTELOL EYEL TNV
agetnpia g ot yevikn tan (Tomlinson, et al., 2003). H apyix) epoppoyn fpbe cov o
TPOKTIKY] 7OV omevbuvotay oe YOplopaTIKoug Habntég ot omoiot mbavmdg dev ERpiokav
OPKETE TPOKANTIKN TN d1dackaiio pe Tov Tpomo mov delayotov atn yevikn téén. Kabmg ot
TAEEIC £YVaV TTO TOIKIAOUOPPES LE TN COUTEPIANYT GE ALTEC TOV UadnTOV He pHobnotlokég
OUCKOAlEG, 1 TOwIAopopPio, AT 0dNynoe Ta OMuOcla oyoieid otnv Tpoomddeln va
EQUPHOCOVY dlopopomtotpuévn ddookoAMa oe Olo to emimeda, yio padntég Ohov TV
wavotntov. IToAlol cuyypageic kol €peLVNTEG TOL EXOVV YPAWEL Vi T OL0LPOPOTOIUEVN
000K, TPOTEIVOLV GTOVG EKTOLOEVTIKOVG VO TPOSUPUOLOVY TIC TPUKTIKEG TOVG apPYdL,
fowg i Bepatikn meployn kabe popd. Emmpdcbeta, cupemvoiv 0Tt 01 eKTadELTIKOT TPEmEL
va. GuVEPYALoVTOL Y10 VO AVOTTTOGGOVV OEEC KOl LEVOD EMAOYDV Y10 TOVG Lo TES amd KOvoD
KoL VoL LotpalovTot T OnIovPYIKT TOVE TPOCTADELX.
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AwOgpatikotTnTo, AS10A0YNON Kol Ala@oporroinuévn Aldackaiio

Eivar odvnbeg 10 @aivopevo vo peietouv kot va amootndifovv oAdkAnpo keipevo ot
pabntég amd oapopa yvootikd avrikeipeva (Iotopia, @pnokevtikd, I'eoypaeia, axdun ot
a6 to Piio avapopds Tov Puowav () kot to amotélecpa OANg oG TG TPOoTAdELOG
va givol undevikd, agov OAn avtn 1 amooth oo efavepileton oe Alyeg pépeg 1 €POOAdEG.
Mo vo kotoktAoet T yvdon o pobntg, eivol amopaitnto vo oKeEQTEL KPITUKG KOl Vo, KOVEL
dtaovvoeon peta&d moAlmv evvoumv. Xe 6Aa ta [Ipoypdupoata Xmovddv (IIX) yiveron Adyog
Yo KPLTikd eyypoppatiopd, eve oto AEIIE (Awbepatikd Eviaio [MAaicwo TIpoypappdtov
Ymovdmv aoyorlobpaote S1e€odika pe T xpnomn tov Awbspatikov Evvoidv. H AA a&lomotel
TOAD aMOTEAEGLATIKG T Yp1|oN TV Alabfepatikdv Evwoldv.

Yto AEIIIIE mov BeopobemBnke 1o 2003, 10 MEPIEXOLEVO OPYOVAVETOL £TGL DOTE VO
EMTLYYAVETOL 1] CLVOYT], 1 EVOTNTO KOl 1] GUVEYELD LECA GTO 1010 avTIKEIUEVO (EVOOKAOIIKA)
KaBd¢ Kot va TpomBodvToLl 01 GLGYETIOELS LETAED TOV YVOOTIKOV OVIIKEILEVOV (SLOKAAOIKA)
(Koviovurapiton, 2011). Eniong, (KovAovurapiton, 2011) | dwwbepatikdtnta evioyvetal pe
TG OEUOTOKEVIPIKEG EQUPUOYES, Ol ONOIEC OMOTEAOVV TNV OLOEVTIKY €QOPUOY NG
drobepatikotntoc. H evdokhadikn cuvoyr €l OXECT UE TIC EYYDPIEC N EVOOKAAOIKEG EVVOLEC
evtog kdBe yvomotikoh avtikelpnévov. o mapddetypo, Tpotapyikng onuaciog otdyog ot
lsoypagio eivor 1 Kotavonon kot 1 KATOAANAN ypnon tov evvoldv “vnoi’, “fmeipot”,
“okeavol”, “oplovtiog daperopds”, kAT Otav wavorombel avtdg o otdN0¢ yivovtal ot
StoKkAadIKEG ouoyeTioels. Ot dtakhadikég cuoyeTioelg yivovtol péoa and oKTd Jafepaticég
évvoleg N pHokpo-évvoleg (ovuotnua, oAAnAemiopact), HETAPOAN, YDPOS, ¥pOvos, ouddo-
GTOl0/GUVOAO, OUOLOTNTO/daPOoPd, TOAMTIoHOC). o Tapddetypo, ot [eoypoapio n perét
G (NG KoL TOV aGYOAMOY TOV avOpodmmv ce dtipopeg (DVEG TOV TAAVATN, VOUOEIKVVEL TIG
otfepatikég €vvoleg “ydpog”, “opdda’, “ypovos” kot “aAAnAemidpacn”. Ot GuoyeTicElg
avApIESH 6" AVTEG TIG LOKPOEVVOLEG, 0ONYOVV Y1 TAPASELY L 6T YevikevoT OTL: “Ot acyoiieg
TOV KOTOIKOV &vOg TOmMOL &ival ouviptnon Tov KMUOTIKOV cLuvONKOV Kot Tng
yYeopopeoloyiag Tov tomov awtol” (Ekaidmag, 2005).

H éumeipn 1 dwokekpipévn S1d00KoAl0 ETIKEVIPAOVETOL GTIG OVIIANYELS TOV LOONTOV,
ToVg TTpokaAEl vo eufabivouy GTIC LOKPOEVVOLEG, TOVG KOAEL VO YPIGLUOTOINGOVY QUTH TOV
poBaivouv pe moAlog Tpdmovg, Tovg Bonbd vo opyavdcoouy Tig 10£EG Kt TNV TANpoPopia
wote vo Byalovv vonuo amd avtég Kot Toug Bondd va kdvouv civeeon g GXOAKNG Tééng pe
ToV gupvTEPO KOGpo (Brandt, 1998, Danielson, 1996, Schlechty, 1997, Wiggins & McTighe,
1998).

Emmdéov, yia va egacpalicel o ddokarog 0Tt ot pabntég tov gpydlovion oe emineda
KOTAAANAQ YLOL TNV ETOUOTNTO TOVG, TPEMEL VO YPNOILOTOLEL TNV ATV a&loAdOYNoT TOL
pabntn. Apywd mpémel va yvopiler mowo dwdpoun Oo akolovbnoovv kol Yo OOV
TPOOPIoUO KOl e CLVETELN VO, EAEYYEL OV Ol PoONTEG UTOPOVV v PTACOVY G' QLTOV TOV
npoopiopéd (Earl, 2003).

H a&oldynon tov podnty yuo v Tomlinson (Tomlinson, 2008) dgv gival éva, téAog and
povn g oAl M apyn Yo po koAotepr odackaAiio. Agv agopd amidg otnv gbpeom
adLVOIMY, HoONoKNG ToluoTNTaG, Ogv €lvan amokopupévn amd TN OacKoAlo Kol To
TPOYPAUUATO, GTTOVODV, OEV APOPE LOVO TO “UeTd TN SdacKaAin”, dEV €ival TAVTO TUTIKT Kol
dg yivetor povo pe teot. Elvar mohd onuavtiko, koebohg o uadntic afloroyesiton va
OKEPTOUAOTE MEPIGOOTEPO TO. EMTEVYUATA TOV, Topd v Kotdtaén tov (Wiggins, 1993).
Emiong, n a&oidynon odev ocvpPaivel povo otn dbpkelo evog padnpatoc, oAld Told
TEPLOGOTEPO GT dLdpKeLa TG ueAétng g evotntog (Wiggins & McTighe, 1998).

Opiopog Kot Yo paKTNPIeTIKA TG AA

H AA eivor o d180KTIK) TPOGEYYIo OTNV OTOoi0. O EKTOUOEVTIKOG TPOGOPHOLEL TO
[epeydpevo tov TIZ, 11 Awdikacieg (Mabnolokég Apaoctnpiotteg) kot to Mabnolokd
Amoteréopota, £101 OOTE Vo TPOPAETOVY KOL TOVTOYPOVO VO VTATOKPIVOVTOL OTIG O10POPES
TOV LoONTOV 6€ eninedo pabNGLoKng ETOUOTNTAG, EVOLAPEPOVTOV Kol avayk®my (Tomlinson,
1999, Tomlinson, 2001).

To, yapaxtnpiotikd g AA givar: (Tomlinson, 2001)
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H Mwopopomomuévy  eivou mpoinmriky, agov givol Tpocyedlocpuévn pe T€Tolov
TPOTO, (GTE VO OVIOTOKPIVETOL OTIG OlPOPETIKEG OVAYKES TV HabnTdv.
Aweépel and v eEoTOMKELUEVT] aPOD OTNV EATOMKEVUEVT, O OACKOAOG
TPENEL VO, GYESIACEL P10 SLLPOPETIKT dpaoTNPOTNTA Yoo KABE Evav pabntr tov
Eexmplotd -avaioyo pe TIG KavoTNnTeG Kupimg Kot Oyl To eVOLLPEPOVTO TOL
ponti-, kéti mov odnyel Evav ekmadevTikd o€ pa téén v 25 padntov, mold
gbkolo oty e&ovBévmon. X1 Al@OPOTONUEVT] 1| TPOGOPLOYT YIVETOL HE TIC
TOAAEG  OloQOPETIKEG €MAOYEG TovL  glvon OlOECIUES KOl G TPOG TOVG
SlPOPETIKOVG  TPOTOVE TOV  KATO0G pabaivel OAAL Kot ©G TPOG TOVG
SLOPOPETIKOVG TPOTOVG TOL UTOPEL VL EKPPACEL 0L TE TTOV ELLOOE.

H Awapoporoiuévny eivar mepiocotepo moLotiky mopd TOGOTIKT, APOL £XEL LEYAAN
onuacio M mowotNnTe. TG avatiBéuevng oto pobnt epyociag. Aev apkel va
avaBéooope piKpOTEPNG éKTOONG gpyacio otov  adbvopo pobnty kot
UEYOAVTEPNC GTOV YOPICHOTIKO. Av 0 addvapoc pobnthg dev deytel emmiéov
kaBodnynon, umopei kot pe tn Aryotepn epyacio vo amotdyel e&icov. Ki av oto
yopopoTikd 600el mepiocdTepn epyacio Tdve ce KATL IOV 1ON £XEL KATOVONGEL,
umopel T0 6A0 eyyxeipnua vo Tov @ovel cav Tpopia, agov Ba mpotipwodoe va
gPYOoTEl TAV® ©€ KATL dlapopeTikd. E&dAlov, cOppmva pe tn Bempio Tov
Wagotsky (1986), n pdbnon amoktd vomuoa péco otn Zovn Emkeipevng
Avantoéng Tov pobnt Kt avtd pe dAlo Adylo onpoivel 6t Tpémel Kabe epyacio
7ov Tov avotifetar vo vIEapyel Ko n TPOKANom oOtL Ba oonynbei éva Priua
TOPOTEPQ UE KAOE TL TOV KAVEL.

Booiletron oy Aéioloynon. H a&loldoynon eivor dwopkng kad' 06An tn didpkela
g oacKkoriog, O6mov afloloyovvtal To enimedo LaONGLOKYG ETOUOTNTOG, TO
evolaPépovta, Kot To. oTVA pdbnong, kdtt mov Ponbd 10 ddokoro va
GUYKEVTIPMGEL TANPOPOPIEC IE OKOTO VO, GYEOIAGEL TN dducKaAla e TPOTO TOL
Ba Bonbnoet tov kabe pabnt Eeywpiotd kot Ba avadeiet Tig SLVATOTNTES Kot TaL
tarévta tov. H a&oddynon yiveron kobnpepvd péoa and culntioelg atopmy,
opadikég ovlntnoelg, epyocieg TOV  poONTOV, TOPATAPNOT KOl TUTIKY
a&lordynon (teot). H a&loldynon dev eivar kdtt mov Ba yiver oto té€hog g
evotmrag Yo va damiotwbel “motog Epabe katt Kot Tt NTav ovtd”. Amevavtiog,
glvar epyoieio Yo emavampoodopIcUd Kol oVOSIOUOPPOCT TOV GTOXMYV KL TNG
ddackaAiag.

Hopéyer morlanAéc npooeyyioeis oo Iepisyouevo (Tt Oa uaber o uabnrng;), otig
Mooiaoieg ([lag Qo epyaotet;) kor oo Mobnolaxo Arotédeaua (Il Oo deiler
ovto mov Euode;). Avtd eivor Kor To Tplol OMUOVTIKOTEPO OTOLKElD OTN
Awpopormotnpévn AdackaAic, OTOV 0 EKTOIOEVTIKOG TPOCPEPEL OLUPOPETIKES
mpooeyyicelg yio Kabe £vo amd avTtd To GTOLYElN, TMV OToiWV TO Koo gival 0Tt
glvar oyedloopéva pe T€To0V TPOTO MOTE VO, EVOLVOUMVOLV TNV OLGLUCTIKY|
avamtuén OA®V TV pantov.

Eivou MoBOnroxevepixy. Booiletoar oty Bsopntiki] mapadoyn 6Tt ylo va givot
OTOTEAECUATIKEC Ol LOONCIOKEC EUmELPIEG TTPEMEL VO, EUTAEKOVY EVEPYA TOLG
pofntég ko va glvar oyeTikég pe ta evolapépovtd toug. Emiong, Aapupdaverot
whvto VIOYN TO YEYOVOC OTL 1 VEN YVAOOT TPENEL VO OIKOdOUEITOL TAVED GTNY
npovmdpyovoa. O pobnTc TPETEL Vo, EYEL EVKUIPIEC VO TOIPVEL OTOPACELS KOL VO,
T1g a&oroyel. H ddaokario pe okomd v avainyn vbBuvdv amd Thevpds Tov
paontn, tpoimodétel Evav eKTAIOEVTIKO OV EPYALETOL e OHAdEG 1] UE GTOpO OF
SLOQOPETIKEG GTIYUES TNG NUEPUC.

Eivor  évag  ovvovaouos g  didackoriac mpoc oAy v Ty, ¢
OUOOOTVVEPYATIKNG KOI THG ECOTOUIKEDUEVHG. XN OPOPOTTONUEVT] TAEN Ol
pofntég pmopel vo epydloviol cav GOVOAO Yo Vo EEKIVIIGOLV [d HEAETY, Va
OUTOCTOGTOVY GE HKPOTEPEC OUAOES 1| OTOUIKG, Yia. Vo, EmdimEovy T pnabnon, va
ovykevTpmBovy EovE GTO GUVOAO Y10 VO LOLPAGTOVV KOl VO GYEOIAGOVV EMLTAEOV
dtepegvvnon evog BEpatoc, va amootactoby Eova and v oudda Yo emmALoV
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gpyacia, vo cuYKeVIP®OOUV €K VEOL YOl VO LOLPACTOVY TO, OITOTEAECUOTO 1| Y0
VO KAVOUV ETAVAANYTY], KTA.

o Eivou “Opyavikn”. Zin Alogopomompévn téén o pobnmge Kol o eKTodELTIKOG
glvar tavtoypova podntéc. O exmaudevtikog mpoomadel dopkmdg va padel tov
Tpo6mo pe tov omoio pabaivouv ot paBnTéC TOL KOl Yo vo. TPOodopicel Tig
pofnolakés evkapieg mov givol mO OMOTEAECUATIKES Y10 TOVG HOONTES, TPEMEL
va ovvepyaletor owpkmg pali tovg. Emiong, o exmadevtikdg pubuiler to
taiplocpa ovapeso oto pafnt kot ) pabnomn Kot KAvel TPoGuproYES Omov
amoartovvtal, yi' ovtd 1 dwackaAin ivar duvapkn. O exmodeuTIKdg Tov KAVEL
Slopopomoincn d0ev MPEMEL TOTE VO EMOVATOVETOL KOl VO TEL “EYy® KAVED
dwpopomoinon tng ddackariog pov”. [pénel va emaypumvd Kot vo tpocmadel
KaOnpepvd vo avakaAOyeL VEEG TPOCEYYIGELS TOL ToPLAloVV TEPIGTOTEPO GTOVG
pontég tov. Agv TPEMEL va €L TN SLOPOPOTONUEVT GOV L0 GTPATNYIKT OV Oal
emyepnoetl o6tav Ba £yl dabéoipo eledbepo ypdvo, aAld cav Tpdémo (NG Yo
mv téEn. Agv vmbpyovv ocuvvtayéc ywo TN dpopomoinom, oAAd pdAiov
GLVOLOGCLOL amd YVAGELS TOV UITOPEL VL ATOKTNGEL amd SLUPOPEG MNYES GYETIKA
HE TN S10pOPOTOINoT| Kol EVOTIKTO KOl YVOOEL OYETIKA UE TIC SVVATOTNTEG TOL
Kk@0e podn Eexyopiotd.

O ZXEAIAXMOX THX AA

H a&woloynon tov pobntm) (apyiki- SQHOPPOTIKN- TEAIKN) OTOTEAEL OVOTOCTOGTO
otoreio g AA. Xwpic avtiv dev umopodpe vo aflomoncovpe Tic Bewpieg pdbnong otig
onoieg Pooiletar n AA (my. ZEA/ Wygotsky) obte wkoi pmopodue vo e&dyovue oc@ain
GLUTEPACLLOTA Y10, T1) LOONGLOKT ETOLOTNTA KOt TIG SLVATOTNTEG TOL HaldnTi).

Metd v apyikn a&oddynon, eivol onuavTikd 0 EKTUOEVTIKOG VO, EPYACTEL GOUPOVA LE
ta. TIpoypdupata Zmovddv Kot o XOPOKTNPIGTIKG TOL HodNTh, Y Vo UTOPEGEL Vo
dwpopomooel T Swdackaiio tov, oG mpog To Ilepieyduevo, Tig Awdikacieg kot TO
MoOnolokd omoTEAEC L.

Awgoponoinon g npog to Iepreydpevo

H AA eivar oyedacuévn pe Paon tig évvoleg (evvolokevtpikn) kot kabodnyeitar amd
apyéc (yevikevoelg). Ot évvoleg mpémel va eivan gvpeiog Pdong kot va unv eotidlovv oe
Aemtopépeteg N amepopiota yeyovota. Ot ekmandevtikol Tpémet vo eTAL0VY OTIG £VVOLES, TIG
apyéc ko Tig de€dmreg mov ol pobntéc mpémer vo udbovv kot vo, amoktnoovv. To
TEPIEYOUEVO TNG ddaoKOAOG TPETEL Vo, TEPIAAUPAVEL TIC id1EC £VVOIEG Y10l OAOVE TOVG HaONTEG
oALG va givorl Tpocapprocpévo oe Pabpd dvokoAing MoTe va givol KatdAANAo yio OAOVG TOLG
drapopeTikovg pabntég g taéng (Ilamadonoviov, 2014).

Avti o1 pobntég va mepvodv LEYAAO YPOVIKO SIGGTNUO VIO VO OTOUVIUOVEDGOLY Y10,
mapadeypo Kotnyopieg (OOV HEAETOVTIOG TOVG TLYKOVIVOLG, UTOPOLV VO, YPTCULOTO|COVV
avtdv ToV 1010 YPoOVo Yo v peretnoovy TpodTLTE ToL {WiKoL Pactieiov, Vo WANGOLV Yid
YOPOKTNPIGTIKG, VO YPNCULOTOMGOVY TA YAPOKTNPIOTIKE yio Vo Katatd&ovv ta (Mo Kot va
Uabovy TOC HmopoldV Vo TPOPAEYOLV TO YOPOKTNPIOTIKA 0md TOLG OIKOTOTOVG KOl TO
avtiotpopo. H ypnon mpotomwv Ponbd tovg pebntéc vo  kotoAdfouvv kol vo
OTTOUVT|LLOVEDGOVY, VO, OlOTNPNooVY 10EEC KOl YEYOVOTO YTl £YOuV VOTMUO, VO KAVOLV
GLGYETIGELS AVAUESH GE OLOPOPETIKES OYELC TOV 1010V BEUATOC, VO GLGYETICOVVY TIG 106EC LUE
TG Owkég tovg {wéc ko vo yticovv diktva mov Ba Ponbicovv amoteAecpoTiKE OTNV
Kotditnon g perroviikng yvoong ([aradomodrov, 2014).

3TN GUVEXELN Ol OLOPOPETIKEG KAVOTNTEC OAAG Kol MoONnolokég avaykeg Tov poabnt
Aoppdvovtor VoY Kol YivETal S10(pOPOTOiNcT MG TPOG TNV ETOUOTNTA, TA EVOLOPEPOVTA, TO
pobnolokd mpoeiA Kol TNV mpomnyovpevn yvoon tov pednty. To mopadsiypoto mwov
akoAovBov avagépovior otn Bepatikny evotnto “O Xpvoog awbdvag” (kep. 20-24), oty
Iotopia g A” 16ENG.

Q¢ mpog TN dlaPopomoiney THS ETOWUOTHTAS, YIVETOL TOAPLAGUO TOV LAKOL M NG
mAnpoeopiog mov Ba pdbel o pabntrg pe v wKovoTnTd Tov va to defalet Kot va To Kotovoel
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(mivaxag 1).

T pmopeite vo pog TEITE GYETIKA PE TNV KLOGGIKN AOva;

1 ZXe mown ydpo glvor n Abnva;

2  Tionpaiver “TloMticpog™;

3  Amoce peptkd Topadeiypato StapopeTikav [ToMTicpumy.

4 Ovdpaoce pepkods drdonpovg apyaiovg Abnvaiovg.

5 TloArd mpdypota ot ydpa pog tponibav arnd v kKiacown Adfva. [ow yvopiled
amod oUTd;

IHivaroags 1. Epwtyuatodoyio etoyudtyrog

INo v o&lomoinon N/Kol ETEKTACN TOV EVOIAPEPOVTWY TOV UAONTOV, UTOPOLUE VO
a&lomomoovpe 106e¢ Kol LVAIKG 7Tov mepAappdvovior oto vrapyovto [1X, aAld va un
dtotdlovpe Ko va SOKILACOVUE KATL Kavouplo (Tivakag 2).

EmmAéov, mpénel va eEoocpatiotel 6Tt 1 TpodSPaoct tov pobnti ota VAKE Kol TiG 10£€G,
Oo topralel pe 1o O1kd Tov GTLA padnong. Na yivel dnAadn OlPOPOTOINGT OC TPOS TO
nonororoé mpopil tov ualnty (nivaxag 3).

T 0éherg va padeig oyetikd pe TNy kKhaoowkny Adnva;

Yrdpyovv pepikd 0épato wov Ba peretnoovue otn Oepotiky evotTnTa Y10, TNV KAACGOIKN
AbMva. Oého va yvopilo Tt embopeic nepiocdtepo vo pdbetg. Apibunce Tig TPOTIUNGEIS GOV
a6 10 1 og to 8. Na cryovpevteig 6t to 1 gival 1 To onUavTIKY] 6oV TpoTipnon kot 70 8§ M
Myotepo embount.

[ToAitevpa

Kafnpepwn Lo/ aoyolieg tov katoikwv
Kowovikéc ta&eig

Ipépparta/ onuovtikoi GvOpoToL TV YpapudToy
Téyvec/ onuavtikoi dvBpwmot TV TeEYVHOV
Emompeg onuavtikoi aGvOpwmol Tov EmeTnuoOv
Apyrtextovikry/ pvnueio

PéLoc avdpmv/ yovoukamv

IHivarag 2. Epwtuoroloyio Evoiopepoviwv

I®g 6ov apéoel va podaivers;
Mehetd KaAvTepa OTOV £XEL GLYIOL.
Mnopd va ayvod Tn pacopio Tov KEvouv ot GALOL OTAV IAGVE.
Mov apéoet va dovievm og Bpavio 1 Tpoamédl.
Mov apécet va SouAed® GTO TATMLA.
Epyalopot cxAnpd yio tov €00t pov.
Epyalopon oxAnpd yio. Tovg Yoveic pov 1 Tov dGGKOAO [LOV.
Ba doVAEY® VM GE Ui EpYOsia LEYPL VA, TNV OAOKANPOO®, OTL Kol Vo, YiveL
Mepikég QOpEG oy MVOLLOL LE L0 EPYOCT0 KO OEV TV OAOKANPOV®.
Ortav 0 ddokorog pov avabétel pa epyacia, 0EA® va pov dgiletl axkpiPmg ta Prnota
mov O KAV Yo va, TV 0AOKANPAOCO.

10 Ortav o ddocKkolog pov divel pa epyacia, LoV apécel va oxedlalm Hovog LoV Ta.
Bruoto yio vo TV OAOKANPOC®.

11 Mov apéoetl va gpydlopan Lovog Hov.

12 Mov apéoet va gpyalopot og {evydpia 1} 6 OUASEC.

13 Mov apéoel vo Ex® amEPLOPLOTO YPOVO Y10 VO OAOKATPMC® L0 EPYACIAL.

14 Mov apéoel va £Y® GLYKEKPIUEVO ¥POVO Y10, VO OAOKATPMG® L0 EPYACIAL.

15 Mov apéoet vo poboived KIvoupIEVOG KoL EVEPYDVTAS.

16 Mov apéoet va pabaive kabicpévog oto Opavio pov.

Ilivaxag 3. Epotnuotoloyio poneioxod popid

O oo ~No ol wdN Bk
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H Zovurixvoon tov Avalvtikov Ilpoypopuudtov Xrovd®v sivol (o GTPOTIYIKH TOV
avartoyOnke amd tov Joe Renzulli, ue oxomd va Bondnoet tovg yopiopatikovg pabntég (Reis
& Renzulli, 1992), oA kabmg k1 avt N TexviKn Paciletor oty a&loAdynon, Umopel va £t
aprota amoteréopata oe dAovg aveapétmg toug pabntéc. H copumdkvoon enttuyydvetol o
Tpiot oTAOWL:

e 210 1° otédlo yiveton avayvdpion v pabntdv mov xpeldloviol GLUTOIKVOOT
TEPIEYOUEVOL KOl a&LOAOYNOT) TOVG.

e 310 2° 0TAO0 O EKMOIOEVTIKOC OMUEIDVEL YVOOEIS Kol Og&10TNnTEG OV Ogv
amokTHOnKay Kol KOTaoTpdVvEL oxEd10 Yoo va Ponbnoel tovg pabntég oty
Katdktnon Tovg. Ot pafntég pmopodv va pyacTolV OTOPKA 1 OPLOOIKEL.

e 210 3° 614010 exmadeVLTIKOG Kot pobntég oyxedialovy amd Kovov pia €pevva 1
UEAETT. ZUUE®VOVV YO TIS TOPAUETPOVG, TOLS GTOYOVG, TO YPOVIKG OPld., TIG
dwdkaciec kot to kprripo a&toAdynong. Ot padntég emiéyovy nag BElovv va
gpyooTobv kot oo Ba glvar To pobnoloxd amotédespa (.. dAlog Ba avamtoEet
o010 pe Paon to pobnuatikd, dAlog Bo epyoaotel TAVO® OTNV EMGTNHOVIKY
pavtocio).

H ypijon moixiiwv keyuévav kar anyav viikod, givol amopaitntn yio Tn dS1popomoincn
oV Tepieyopévou otn AA. Mmopovpe va ptiaéovpe e Ppiodnkn g taéng pe Prpiio
Sofadcpévng avoyveoTiKnG SLoKoMOG Kol HE GUAAOYEG TEPLOdIKMV, OEATI®V TOTOUL,
SWENUIOTIKOV — eUAAASI®V kol dAlov  €évivmov  vAkoV. Emiong pmopovpe  va
YPNOUYLOTO|GOVLE VAIKO OV TPOSPEPETOL 0 TO AladikTvo. Emumdéov, moAld mpoyplppota
H/Y mopovcialovv avéavopevo enimedo dvakoriog kot moAvmlokotntog. Bivieo exkmaidevtikd
KO YNTIKG VIOKOLUEVTO, UTOPOLV ETIOTG VO ¥pNGIUOTOIMO0vV, OTTMG Kol AVTIKEILEV TEXVNG
(ITamadomovrov, 2014).

To paOnoiaxd ovufoiore pmopovv vo mepiEyovv eicov “0e&otnTeg” oAAG Kot
GULGTOTIKG GTOLYEID TOV “TEPlEXOUEVOD” Kol €ival TOAD ¥PNGUO Yo TN O10POPOTOINGCT TN
dwacKaiiog, apod o cvoTaTikd otoryeio Tov cvpfoiaiov PTOPOLV VA dSEEPOLY avaAoya
pe TG ovaykeg tov kéfe podnt) (Iloamadomoviov, 2014). Xto pobnoaxd cvufoéroao o
pabntig oxedialet Tig dpacelg Tov Yo TNV fdoudda, amopacilel Toleg epyacieg Ha kavel 6TO
oYoAgi0 ko1 TOlEC 0TO OTitTL, TPoypapupatiCel Ty VAN mov Bo doLAEWEL Kol TEAOG EpYETOL
OVTIHETOTOG e CLVETELEG, apol Yvopilel 0Tt 0 ddokaiog Ba Tov avabécel GAAN epyacia, ov
dev Npnoet to cuuPoraLo, yeyovog mov Tov kabiotd vevbuvo dtopo. (Tivakag 4).

H ypijon pikpodidackaliddv mov ctoyxevovv oto [lepleyduevo pmopodv va gival woAd
OTTOTELECUOTIKEG Y10, TNV ETOWOTNTO, TO EVOPEPOVTIO KOL TO HoBNoloKO TPoeik TV
pobntov. O exmodevtikog pmopel va Poaociotel otn Sopopeotiky] agoddynon kot vo
Eavoddagel aTopkd yio Eva wkpo aptdpd pobntav, va Bpet dAAo tpomo Yo va Eavadtddtet
o€ Lo opada 1 va epYOCTEL e Lo oKOUT GAAT Opdda Yo VoL EUTAOVTIGEL TNV KOTOVOTON Kot
T1G 0e&10TNTES TOVG,.

MoOncroxko Xoupoioro

T'100 VoL SEIED TUEN®D UABEL Y10 .euvveeieieiieieeie ettt , 08 vo:(Bdre X)
_I'pyo o avaeopd _Kévo o toryoypagpio
_Kévo o enideién _I'paye éva tpayondt
_Kévo éva meipopa _Yyedibom éva. Ypa@kd opyavotr] 1
oxedurypoppo
_Kévo pa tapovciacn otov vroroyot] Koatoaokevdoo éva povtédo
AR .« ettt ettt et a bt bt et b et Ahe ettt

INo va KGvo awTtd 1o project 0oL XPELOTT® PONOELO. ... vvneee e, .
TO OYEIIO SPAGTIG LOU EIVOL ..ttt ittt ettt
Ta kpirpa mov Ba ypnoyomomBody yo TV aEl0AOYNGT TOL TEAKOD OV TPOIdVTOG €iva

To project LoV 00l OAOKANPMOEL LLEYPL vovveeerieireeeieeiietee e eteetre et sttt s sbe e

Ynoypagn pobnm Hpep / /
Ymoypoagr] eKn/Kov Hpep / /
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IHivarag 4. MoOnoioxo ocoufoloio

Emiong vy va vyiver mo mpooitd to Ilepigyduevo dtav mowikel ®g mpog TNV
TOAVTAOKOTITO, UTOPOVUE VO YPNCULOTOMGOVUE SAPOPA VTOGTNPIKTIKG CUGTHUATO, OTWS
TOUG OIAOVG OVAYVAOOTEG KOl TO GUGTHUOTO EYYPAQNG MYOv/ewdvos, EVTVTO LAKO e
VTOYPOUUICUEVO TO KLPLOTEPO GMUEID, CLYYOVELOT TOV POCIKOV 100V, GUVOUNAIKOL 1)
ViAol pévtopeg Kot ypaptkoi opyavotég (Iaradomodriov, 2014).

Aw@opomoinon g TPog TIS ALdIKAGIES

Mo koAn dtapopomomuévn dpactnprotnTa, eival kATt Tov 0 pabntg Ba Kavet 1 Kavel:
pe ToAAOVG SLPOPETIKOVS TPOTOVGS, G€ TOKIAOVS Babodg TOATAOKITNTAG G JLAPOPETIKTG
dudpkelag ypovovg, Ue mowkilovg Pobuodc vrootnpiEng amd TOV EKMUOELTIKO 1M TOVG
ocoppodntécs  (eBivovca  kaBodnynom), YPNOYOMOLOVIOSG OLGUMOES Oe&loTNTEG Kot
TANPOQOPIEG, Pe OKOMO VO KOTOVONGEL OVGLMOELS £vvoled/ OpYEC M Yo V' OTOVINGEL O
OVGIDOELG EPOTNOELC.

H evélikty omadomoinon ypnoomoleital pe ovvémela otn Swpopomomnpuévn. H
opadomoinon tov pabntav dev eivar otabepr). Me Bdon 1o mepleyOlevo, TO oXESOGUO Kot
TIg cuveeic aE10AOYNGELC, 1| OLOSOTOINGT KOl 1] OVAGLYKPOTIOT| TOV OUAS®Y TPETEL VAL Elval
pio duvoutkn dtadikacio og éva arnd ta Oepéo e dapopomomuévng ddackorioc. Katd
TNV OLAOOTOINGT TV LoONTOV 0 EKTUOEVTIKOG TPETEL VO AAUPEVEL VITOYN TOV TPOTO LIE TOV
omoio pabaivouv kaAvTepa ot pHodNTES Sopdpmv emddcemv. Ot pobnTéc yapnAdv eTdOGE®Y
poBaivouv KoADTEPO GE €TEPOYEVEIC OUADES, Ol MaONTEG pecainV eTOOGE®MY GE OUOYEVEIQ
OULAdES, EVD 01 LoBNTES VYNADY eMdOcE®VY £EiG0V KOAL GE £TEPOYEVEIG KOl OLLOYEVELS OLAOESG
(Yiping et al., 2011).

H Awapoporoinon ue ™ ypijen tov kifwv sivar o otpatnykn tov Aaufavel cofapd
VIOYN TN OLOPOPETIKY ETOWUOTNTA KOl TO OLOPOPETIKA eVOLQEPOVTO TV pobntov. Ot
pofntég Kahovvrtal va ekterécovy €EL (606G kat ot £dpeg ToL KHPOV) SPUCTNPLOTNTES GYETUKE
pe évo ovrikeipevo M pwor W€a: o) va meptypayovv, B) va cuykpivouv, y) va Tovv Ti
alcBdvovtal oyeTIKd, 8) VO KAVOLV avAALCT G EMUEPOVE OTOLXELN, €) VO KAVOLV YPToN TOV
OVTIKEWHEVOD 1 TNG 10€0,G KOl OT) VO KATaypayouv apvnTikd kot Oetucd otoyeio.

I'o va yiver dtpopomoinon wg mpog v €TOOTNTO, divetal oe kKabe pobntn kOfog
SLOPOPETIKOV YPOUOTIGHOD (T, UTAE Yo pabNnTéG LETPLOVG 1| KATM TOV UETPIOL 1| TPAGIVOC
v pontég mive tov petpiov, Mivakag 5).

2y mepinT@on HOG EXOLV VO LEAETNGOLV TG KOWOTNTEG, GUYKEKPLUEVO, HE TOLOVG
TPpOTOVG Hotdlovv ot KowodtTeg TV (MoV pe 0vté TV avipormv. Tnv mponyoduevn
efdoudoa ot pabntég gidav éva Pivteo yo ta popunykia. Tnv mponyovuevn nuépo. diapacav
Yo TIG pEMOoEG Kot emiong umopece o kabe pantig va emaélet Ko kdmoto dAio (o amd o
Mota mov eiye etodost o ddokorog tovg. Eivor onpaviikd va éxer eacpalicel o
EKTOLOEVTIKOC VO, £XOVV KOTOVOTGEL O1 LOlONTES TOV TOL GTOXELD UIOG KOVOTNTOG KOl TMG OLTA
epappolovtar ota {oa.

O1 dpaotnpromres mov avorifevtal 6Tovg e KOPovg, pnopodv va etvor:

a) [eprypdyte pio kowva@vio, popunyKiov pe AEEEIC N EIKOVEG

B)Xvykpivete po Kowvmvia LopunyKIdv e tn 01kn 6og pe AEEELG 1 EIKOVEG

Y phyte AéEgrg Tov meprypdpovy To ancOfuotd cog 6tav PAETETE pupunyKLo

) Ieite Ta uéAn pog KowdtTag pupuUNYKIOVY (Le AEEEIC 1 EIKOVEQ)

¢)lleite évav Tpdmo mov N Kowwvia Tovg pog Ponddaet va {ovue kot vo, dovigbovpe poli

o1) Ileite ta OeTikd Kot opyMTIKA LG KOVOVIOG LOPUIYKIDY

O1 dpaotnpiotnteg mov avatifevrol 6Toug TPAcivovg Kuous, UTopovv va givat:

o) Ieprypdyte pia KOvOTNTO LOPUNYKIDOV LE TOVAXYIOTOV 3 TPOTAGCELS Kot TOLAGYIGTOV 3
TePYpoeIKég AEEE1C o€ KGBe TpOTOo

B) Xpnoyomoote £va S1dypapLiLa Y10 VO GUYKPIVETOL e KOWVOTNTO LUPUNYKI®DV HE EVa
{mo mov emhéEate

Y) Av 10 popuniykl okéetetal cav avlpwmog, @TIAETE £vo KOPTOOV GYETIKA HE TO Tl
aloBdvetar éva popunykt pio cuvniopuévn PEPO Kot 6T GLVEXELD KAVTE TO 1010 Yia éva GAAO
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{mo

d) Kdavte éva ddypappo pe o {oikn KowvoTnto, OVOUACTE TO LEAT TOV KOl TTEITE OE TL
YPNOEVEL TO KaBEVQ

g) Orate évav Kovova yuu T ocvvomopén € ol KOwotnto Kot mETE TOG avTo
YPNOEVEL GE dVO SLAPOPETIKES KOVOTITEG.

oT)['phyte éva tpayovdt | {oypaeiote po ekdve yroo to OETIKE Kot apvnTiKa ToLv va
eloat péAog Log KovoTnTog

Apdanos kibog

Az k dBog
6. Mpoeite £ TpoyoBL
T oy poe b TE N0 £ LKO WO YIOE T
6. Mec Toe BETLrg: woeL T BETLIG WOYL TOE O PUITLRG: TOU 06
O PUTLRG. [ILNC KO LTI TG e Fimon peAnc puec k0 GTToG
HUppNY KLY
A
Lo 1.Nepypfre ue kowotnTe
PUpPENYKUOY pE 3 TOUAG)LOTOY
1. Mepry ples jue kowdon e ApOTROELS “f“ 3}':'”]‘“”“:[0“
nepiypegiksc ALl £1c 0 KROE
puppnyKuoy pe AELelg npoTeon

1 elkOvEL

Iivakag 5. Xprion kofov yio diopopomoinon the Aiadikacios

O1 podntég kdBovton oe drbtaln opddwv — ot pabntég pe To ida ypdpata givor oty 610
opado (ava 4 M 5). Kabag yopilovv tov kfo, emAéyovy T dpactnploTnTa, TOV TEPLYPAPETAL.
Yg TEPIMTOOT OV JEV TOVG UPECEL, LTOPOVV VoL EMAEEOVY Kot aAAN. Ot pabntég pmopodv
va Bonfnoovv o évag tov dAro. Otav cupmAnpdcovy TV gpyacio Tovg, 0 eKTOOELTIKOG
umopel vo ovacuvTa&el TIC OHAdEC, £€T6L MOTE Ol Mabntég vo ovioAlAd&ovv 10éeg pe
SLUHEONTEC TOVG IOV epydlovTay 6€ AAAT OUAdH TOV IB10V YPMUATOC.

[apatmpovue 6tL 01 SpaoTnPOTNTEG TG “TPAGIVIG OHAdNG” -GUYKPITIKA UE TN “UTAE
OUAdN”’- EIVOL TTLO UETOCYNUOTIOTIKES, TOAVTAOKEG, TOAVOIAGTATEG, KL OTALTOVV UEYOADTEPQ
GApoTo 6oV aAPOPA 6T SLOPATIKOTITO KOL TN LETAPOPE TG YVDOONC.

Apydtepa, kot kaBdg £YOVV TPOYWPNGEL GTNV EVOTNTA, Ol HOONTEG TOV CLUTANPOGOV TIG
OpaoTNPOTNTEG TV UTAE KOPB®OV, UTOPOOV VO GUUTANPOCOLV UEPIKES OO  TIG
dpaotnpotteg TV mpdowvmv, eite epyalduevol ce UIKpEG opddec, eite epyalduevol
amevdeiog e TOV EKTALOEVTIKO TNG TAENC.

Av106 mov eivan a§loonpeimto givar 0Tt OA0L 01 pabnTég £youv TV gukalpio VoL EUTANKOVV
o€ OpaoTNPLOTNTEC MeCepyaciog WDV Kol TANPOPOPLOV, 7OV TAlPlalovy TOAD uUE Ta
ponolokd Tpoeik Kot TiG avaykeg Toug Kot Tovg Bonbolv va mpoywpnoovv pe Oetikd fripato
GTNV KOTAKTINGT TNG YVAOOTG.

Me mopdpoto tpoOmo UmopovUE va. yproipomotjcovpe to dtadpaoctikd Pviidoia otV
eneepyacio yio mopaderypa tov Pipriov e Kipag Zivov «To IMvedua tov Bovvody», ota
miaiowa tng Gilavayvociog oty Xt” 1aén.

Tnv nuépa mpv v avabeon kdmolag epyaciog, 0 eKTodeVTIKOS (Nt amd Tovg padnTég
VO, CNUEIDGOLV TL ToTELOLY OTL onuaivel N AEEN “mvedua”. Baoiopévog e autéc Tig
OTOVTNGOEL OAAG KoL TN GCOPEVUEVN TPONYOVUEVN YVAOGN TOV HoONTOV, 0 EKTOUOEVTIKOG
avaBETeL TPELG SIUPOPETIKOD EMTESOL 0dNYiEC.
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Kot ot Tpetg tOmot epyacidv mov ovatifevtal 610 GUYKEKPIEVO, 0ALL Kal o KABE €100V¢
1 dpaoTIKO PLAAASIO gival eEQIPETIKA LETACYNUATIOTIKES, OPOIPETIKEG, OVOLYTOV TOHTTOV Kol
OmOTOLY TTOAD peydio Prinote okéyng Yo vo cUUTANP®OoLY amoteAespoTikd. Tnv TpdTn
pépa mov epydlovrar mhve oto Piiio, o ekmodevtikdg popdalet ta S1adpacTIKA PLAAGSLA,
oOUPOVA Pe TNV TPO-a&oAdYNon TV pobntdv. Tovg vrodeikviet va dtafdcovv TovAdyIeTOV
TIG 25 mpidTEG 0EAIdEG. META UmopohV va €pyacTobY OGN MPO UTOPOVV HECH GTNV TAEN Kol Vo
GUUTANPMOGOLV T VTOAOITA GTO OTtitl. AvTd emttpénel og kKABe pobn va epyactel cOUPOV
pe To k6 1oL Prpoticpod, eEacearilel 0TI N epyasio TV padntdv oty T4 elvor emapkng
Kol OTOYO0ETNUEVN KOl TPOCPEPEL OPKETO YPOVO OTOV KOBEVO VO TPOETOUOCTEL YioL Uio
piKpng d1apketag culntnon kotd t devtepn pépa enelepyaciag tov Pipiiov (Ilivakag 6).

O Aoyog mov mpotpémovtor ot podntég va epydlovtanl 6€ SLUPOPETIKMOV TOTMV OUADES
(Cevyaplo 1 pkpég opadeg) sivar 1 yvoon 0Tt ot HonTég SLopoPETIKOV EMMES®Y pabaivouy
KoAVTEPa UE SlopopeTikong Tpdmovg évtaéng oe opddeg (Yiping et al, 2000 & 2011), kabmg
Kot 0 6ePAGHOG 6TO SaPOPeTIKA padnolakd Tpogid tov pabntadv (Tomlinson, 1995 & 1999).

ATAAPAXTIKA ®YAAAAIA
MuoaOntég o1 e€okermpévor MoaOntég wov MoaOnTtég pe dproteg
pe v évvola “mvedpa” Kotalapaivoov ™y AEEN (o€ KavoTNTES 0pOOYpOPiaG,
(ava 2) REYUAVTEPES OPLADES) YPOPNG, CQPUIPETIKNG

1. Mavtéyrte T onpaivel n
AEEN “mvedpa’” kot ypayTe
™V KaAvTEPN e€nynon.

2. Bpeite opiopotg og dvo
Ae€lKd KOl YPNOYLOTOINOTE
TOVG YlWOL VO YPOWYETE Evav
O1Kd GO OPIGUO.

3.Ipbyrte évav opiopo mov
va, eivat Katovontog oe
pabnm mg A’ td&ne.

4. Zayypopiote TOVAGIGTOV
5 mpdrypato mov £govv oYEo
pe mved o Ko eite yoti.

5. YmoBéote T pmopet va
ypbhopet éva PiAio pe titho
“To mvevpa tov Bouvon™

1. YroBéote 11 pmopet va
vpdopet éva BipAio pe titho
“To mvedpa Tov Bovvon” kon
eknyelote Vv vOBEOT| GOG.

2. [opovciaote Kot
VTEPUCTICTEITE TIG EMAOYEC
GOG Yl TO “TTVELLLOTOL TTOV
mepypapovial oto Bifiio

3. [lopovoibote Ko
VIEPUCTICTEITE TIG EMAOYEC
GOG Yl TO “TTVELLLOTO. TTOV
meptypapovial og Piffiio mov
ypaptnke 200 xpovia mpiv.
4. ITapovcidote Kot
VIEPACTICTEITE TIG EMAOYES
G0G Yl T “TTVELLATA TTOV
mepypapoviol og PifAio mov
ypaetnke 200 ypovia peTd.

okéyng (o kpoéTep
opaow)

1. Katnyopromomote otig
MoTeg “auio” Kot “DAIKO” TIg
AEEg1g: odpa, Yyoyn, LVAAD,
TveO 0L, GKEYT KOl
TpocBiote mapouolEg AEEELS
SKEG GG,
2. Ipéyte éva moinua 1 o
TPy POPo, 6mov Oa
OIKOOAOYNGETE TNV
TOPOTAVE® KATATOEN.
3. YnoBéote 1 pmopetl va, Aget
éva BipAio pe avtdv oV TiTAO
KoL ETOLOOTEITE VO
vIEPAOTICTELTE TNV VITOBESN
60G.

Ilivaxag 6. Aiadpootico viiadio

Aw@opomoinon g tpog to Madnowwko Anotéieopa (avatiOépevo £pyo)
Avrtifeto pe pio cvvnOiouévn SpacTNPIOTNTO , TOV EIVOL TLTTIKG UIKPN Kol E0TIALEL GE

plo N o€ Alyeg amoktnOeioeg yvaoelg kot deEotreg, £va avatedév Epyo givor pio mpoomddeia
paxpoypovia. Eivor emiong peyding a&log, ywti mpérer va vmapyel moikilio. IpocookioV Kol
OTOITHOEWY Y10, THYV AVTOTOKpion Twv uadntov. To Béuata Tpémel va eivol dStapopomomuéva
®OoTE Ol PadNTEG Vo aVTOTOKPIVOVTOL EMOEIKVOOVTAG TN YVAGCT KOl TNV KOTovOnon o€ 0Tl
éyoov pdBel. 'Eva xalooyedaopévo avotifépevo £€pyo emTpENEL TOIKIAOVG TPOTOVG
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EKPPOONG, EVOAMOKTIKEG TPOOCEYYIGELS, KOl TPodyel molkiAwv Poabumv dvokoliec, THmOLE
a&lohdynong kot faduordynong.

[MoArol pabntéc delyvouv kaAvTepa TL Yvapilovv otav Tovg avatifetol kdmolo £pyo,
wapd otav yphoovv éva teot. EmumAéov, oe pa dtapopomompévn TN ot EKTOOELTIKOL
TPEMEL VO AVTIKOTAGTIGOLV HEPIKA TEST pe ovabBéoels épyov vyming mowdtntog, M va
GLVOLACOVY TEGT Kol EMAOYEG EPYMV £TGL MOTE EVOG UEYOAVTEPOG aPONOG HabNTOV va EXEl
TEPLOCOTEPES EVKALPIEG VO OKEPTEL, VO EPAPUOGEL KO VoL EMOEIEEL TEAKE 0V T IOV EODE.

To kaAd oyedaopévo avatBépevo €pyo, Aappdver coPapd véym to pabnclokd Tpoeii
Kol To EVOlLQEPOVTA TV HOONTOV. Agv &ival amid KAOTL TOL Ol HOONTEC KAVOLV Yid
gvyapiomnon oto téhog pog evotrag. [pénel vo mpokaiel Tovg HobNTEC Vo GKEPTOLV, VA
EQOPHOCOVY, Kol Vo EMEKTEIVOLV TIG YVOOELS Kot TG deEdtnteg mov €yovv amoktnOel. H
OTLYU OV 0 eKTodELTIKOG EgkaBapilel Toleg glvan anTéC Ol YVMOELS Kol o1 de€lotnTeg, vt
N OTIYUN VO amopacicel oo, Ba ival 1 Lopen Tov £pyov mov Ba avatedel. Mepucég popég
popon eivor dedopévr, AOyo tov omotioewv tov I[lpoypappdtov Emovddv (m.y. Na
napoyBel Eva ypamtd Keipevo, va exteheotel éva meipapa KTA). Xoyxvd mévtog, 1o avatiféuevo
épyo umopel vo ypnoomombel yio va deAedoel Touvg MaONTEG VO EQOPUOCOVY 10€EC KOl
de&iotreg (. Na ypMOYOTOGEL TN PAOTOYPOEID Y10, Vo KAVEL TOVG VEOUG HOONTEC va
acyoAnBobv pe v moinon). Mepuég popég umopel va ypnowpwonombel yio va Pondnoet
nabntég vo eEgpevvicovy TPOTOVG £KPPOOTG, avoikelovg YU avtovg (m.y. Na udbovv va
onuovpyodv pio povcelakn €kbeor, va oegdyovv €va GLUTOGCI0, N VO YPAWoLV Eva
epeLVNTIKO GPpBpo Yo va HaBovV TMOG 01 EMGTIUOVES ETKOWVMOVOVV 10€€G Heta&d Tovg). Ta mo
KoAd oyedlaopéva épya elvar avtd pe ta omoio ot pobntég etvar evBovcioopévor ko
OVTOTOKPIVOVTOL GTO TTPOPIA KOl 6Ta EVOLOQEPOVTA TOVG (11.). 'Evog pabntg mov ayomd moAd
TN LOVGIKT, vV YPAWEL éva ob{IKaA yio v polpactel TAnpopopies yia ) (o1 Tav apyoiov
2TopTIHTOV).

Av1o Tov elvar Tpaykd eivarl vo empEvovpe vo avabétovue otoug uadntég pag cov
gpyocio vo mopAyovy ypomtd UOVO Keipeva Yoo OAo TO. YVOOTIKG ovTiKeipeva 1 va
eetdlovion povo oe ypoamtd teoT. Av yuoo mapddetypo €vag pobnmg eivor addvapog 6to
YAOOOIWKO uaOnua, Ady®m ¢ advvopuiog Tov vo, ovTomokplOsl 6€ OmMOKAEIGTIKG  YPOTTOD
TOmov dokiuacieg, Ba deiyvel vo omoTLYOIVEL GE OADL TO, YVOOTIKA OVTIKEIUEVO, EVD UE
dtapoponoinon tov avatBépevov £pyov, Ba umopovoe va emdeiet Tig YvdoeLg Kot de510TNTEG
OV £XEL OTTOKTY|OEL.

Yrdpyovv moAhdv €d®V épyo mov pmopolv va avatefodv otovg pabntéc. O
EKTTAOEVTIKOG Oev €xel apd va vrodei&el évav aplud amd avtd otnv Taén Tov -T0, oMol
Oewpel KoTAAANA Y10, aVASEIET GUYKEKPIUEVOV YVACEDY Kal OEEI0THTOV TOV HOONTOV- Kot
va eMTPEYEL 6TOVG PoBNTEG va emiAéEovy, Tt Ba avaAdBouy va TpayLLOTOTOGOoVY.

Mepwég mpotdoelg (Tomlinson, 2001) ywo tomovg avatiBépevov Epymv/ Tapayopevov
TpoiovIoV, mopovotdlovrol otov [ivaka 7:
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TYIIOI MAOGHXIAKOY AIIOTEAEXEMATOX (ANATIOEMENQY EPI'OY)

2xedl0o oG 16TOGEAISOG

Avdamtuén Aong 6€ KOWoTIKO TPOPAN A
Anpovpyio SNUOGLOG AVOKOIVMGTG
Xvuyypaen Ppriov

200 oG ALY VIOLO0

[Mopaymyn Kot Stavoun avaeopas
I'paen oepds ypappdtov (ETGToADY)
[Mopovcioon pipnong

Yyedloo oG KOl OTOVPYI0 KEVTLOTOG
Opydvaon copmociov

AleEaymyn ekmadevTikng cuvedpiog
Yyedlaopog Kot VAOTOIN oM S1d0oKaAlog
Enideién

[Topovciaon deAtiov g0 cE@Y
Anpovpyia kK€vipawv pdonong
Anuovpyio avOevTIKOV cUVTOYDOV
2xedlao oG VEOL TPOIOVTOG
Anpovpyio Ae€ucol pe avrikeipeva
Avamtuén povcelokng €kbeong
Kabodnynon coppadnt (va yivelg
LEVTOPOG)

Ipaen M mapaywyn Beatpucod
Avamtoén exbépatog

AteEaymyn eBvoypagiog

Avamtogn Kot xpnomn epOTNUATOA0YIOV
Ate€aymyn Stoddyov

Kotaokevn Bivieo- viokopoavtép
AvAmTugn S1oenUICTIKNAG KAUTAVING
Kotaokevn dtoenuotikod guAiadiov
Kotoaokevr evog GET UE GYESAYPAULLOTA,
Anpovpyia celpds apiomv

SUUUETOYN OE OPYOLOAOYIKY] OVAGKOPN
YyedlooUOg Kol KOTAUOKEVTS POV
[Mopovcioon ecwteptkod HovordYOL
Kotaokeun miavntépiov

AeEaymyn oglpds cuvevtedEemy
Avamtuén cvlAoyng

YroBoAn yparnt®dv apHpmv 6 TEPIOSKO 1|
QM UEPION

Epunveio pécw moAvpesIKOV QAPUOYDY
Yyedloopog Ko O1e&oywyn TEPAATOS
2vAloyn Kot avéAvor dedouévav
Yxedaopog tagdton N “Odvocelag”
Kotaokevn yorkoypaeiog 1 EAGYAVTTOD
Yyedloopog TOMTIKGOVY “cartoon”
Awtdnmon kot vrootpiEn fempiog/
EMYEPNLOTOAOYIO

Yyedloo oG VOOV Kot VTOGTHPLEN TOV
Xopoypapio

[Mopovciaon Topmdiog

I'paen oepdg Tpayovdimv

2xedl0o oG TPOCOUOIGNG

I'paen piovlikai

Kotaokevn epnuepidog

YyoMOaoUOG TNYDV TOV SOOIKTHOV

I'pogii Boypaopiog

[Mopovcioon pwtoypapikng éxbeong
[Mopaydpnon cvvévienéng Tomov
Kotaokeun oelpdc dStopavelidv

I'paen momudtov

Avamtuén epyaieiov

Yyedlaopuog 1 dnuovpyio LOLGIKOV
opyavmv

[Mopovcioson padloPOVIKOD TPOYPAUUATOS
Ae€aymyn Kovikhobéatpov

[Hopaywyn Tvakov Kot S1oypoppidToy Yo
va eEnynoovy 10éeg

IHivakag 7. Toror Mobnoioxot aroteléouaros (Llapayousvov Epyov)

Avaroyo pe v nAkio kot To exinedo Tov uanTtdv, urtopei 0 eKTadEVTIKOG Vo EMIAEEEL
UEPIKO OO TO TOPOTOVO Kol Vo, OTIAEEL o AloTo pe Tpotevoueva yio v Taén Tov

avatiBéueva Epya.

Mmopovue EMIGNE VO YPNCLOTOGOVUE TOVTOYPOVO, TNV ETIAOYT GUYKEKPIUEV®V TOTMV
oyedilV Kol Epyaciag 6 GUVILOCUO UE TO HoONGLOKO GLUPBOANLO, YEYOVOS TOV LEYIGTOMOLEL
TNV EUTAOKT TOL HabNT 6T AQYT ONUOVTIKOV OToQAcE®DY Yio TO TpOTo mov Bo pnabet oALd
KoL Y10, Tov TpOTo mov Ba mapovsidoetl avtd wov Epade (IMivaxag 8).
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Yovovaospoc Madnowekov Xopporaiov ko TpoTdoemv avaTifépngvou £pyov

21’ Anpotikov I'emypogia, kepdiora 24-33, H Evpann

AvdheEe pia amd T1g akdAoVOES TPOTAGELG GOV TEAIKO GYED0 EPpYATiag Yio T HEAETT TG
Evpdnng

1.Ipéyte Ko SpopOTOTOOTE £V GKETGAKL TTOL VO, TEPTYPAPEL TNV EALAGA.

2. Xxedldote éva xaptn TOL TOPOVGIALEL TN YEOUOPPOLOYIR KO TIG ETLXEPT|CELS TNV
EXLGSa.

3. Epsvvnote Tig dAheg yodpeg ™¢ Evpanng ko Ppeite o ydpa mapopota pe tnv EAAGOa.
4. Anpovpynote Evo TNAEOTTIKO TOLYVIOL YVOGE®MVY Y1a T1G 000 AVTEG YDPES KoL
CLUTEPIAAPETE G° AVTO OAEG TIC GUAVTIKES TANPOPOPIES Y1 AVTES TIG YD PEC.

5. Emé&te évav Tpoopiopd o pio omd auTég TIg YMPEG Kol dNUIOVPYNOTE Evay TASIOIOTIKO
00NYo YU auTOV TOV TPoOoPIoUd. Oa TPEmeL va TEPIAAUPAVEL TANPOPOPIES Y10, EVOLAPEPOVTO
onpeia, eayntd, katadvpata, 16Topkés Tomodecieg Kot vyIPLoTES OPACTNPLOTNTEG.

Mrnopeite va emidéEete va epyaoteite udvol Gog, Le Evav iAo 1| 6€ UIKPT Opada Yio va
0AOKANPOGETE Eva 0md o Topamdve oyédia epyaciac. Ola Ta oyédia epyaciog mpénet va
TPo-£yKP1BoHV amd Tov SACKAAG oo TPy EEKIVIGETE TG pYacies. XTo GLUPOANLO TTOV
axolovbei dtevkpviote pe molov (av cuvepyaoteite) Oa dovAéyete pall, molo oyEdo
epyooiag éyete emAéet, Tt fonbein Oa ypelaoTeite 0md 10 SAGKAAO KoL TO YPOVO TOV
moTeVETE OTL Ba YPEICTEITE Y10 VoL OLOKANPADGETE TO GYEDL0 EPYAGING.

Yopporaro Emiroyiig Epyaciag

OVOUOTETDVOLO HLOONTI.eceeeereeereeireereereereereeenesneens Emiioyn Epyov No: ...............
Oa epyactd: a) Mdovog
B) ME GUVEPYOITN...eeneeenieeieeie ettt ettt ettt ettt et ettt e eae e
(Ovopatenmvopo cuvepydtn)
v) Me pikpn opdda
O OLOKATPDGD TO EPYO UEYPU TIG cuvvenvrenreenrrerrareeeeanueeeeenteesseesseenseenseesseanseesseesseensens
Yroypaon podnmm Yroypaon Aackdiov

IHivarag 8. Xvvovoouos MabBnoioxod Lopfoloaiov kai Tpotacewv avotiféuevon Epyov

[apatmpovue 6TL pe T€t010V €id0VE avabEselg cLVOETIKOV oYedimV pyaciag TpodyeTaL
KOLL 1] KPLTIKY] Kot SNUIOVPYIKY OKEYT TV HodnTOV.

Mapaderypo Adackarios- Oepotik evotnto “O Xpuvedg adves” (ke@. 20-24),
otV lotopia g A" Anpotikov

O eKmoIdELTIKOG €yl OYEJACEL TN OYOAMKN Ypovid yopw omd Aiyeg dobepatikég
évvoleg, mov Ba PonBnoovv tovg paONTEC VO CLGYETICOVLY, VO OPYAVAOCOVV KOl V.
dtnpnoovv autd wov Ba dbaybovv oty lotopia ([ToAtiopog, AAnieédpnon, AALoYEQ).
‘Exet eniong avantoéel opyég Kot YEVIKEDGELG OV OTOKAADTTOVV TMG AEITOVPYOVV 01 EVVOLEG
(my. «H popowon emdpd otnv kowovikny 0éony»). Emmléov, yio kdbe evotnrta, £yxet
daocapnvicel mola yeyovota Kot molol opot ivor onuoviikoi. ‘Eyxel tagvounoet de&lotnteg
OV TPETEL VO, AvOTTOEOVY HEGE, GTI YPOVIG, avTh Kal ot pobntég e, Téhog, €xel avamtiel
OLGIMON EPOTHUATO Y10 VO KIVITOTOGEL TOVG PoONTEG KO VO, TPOKOAEGEL TNV EUTAOKT] Ko
gvepyomnoinomn tovg. o va dtagopomoiiosl ) ddackourio Tov Kot Vo, eumAEEEL Evepyd TOVG
pobntég Tov, KOTA TN OUWIPKELD TNG YPOoviag Olapkmdg afloloyel v erowdTnTo, TO
EVOLULPEPOVTA KoL TOL LOONOL0KE TPOPIA TV LabNTGOV.

lNo va dwgpopomomoel T JSWOOCKOAMO ©OC TPOG TNV ETOUOTHTA TWV HAONTOV, O
EKTTOOEVTIKOG QpoVTiIlElL MOTE:
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o Kda0e pobntic va mpochHitel d10popeTIKONE OTOYOVS EPELVOC KOl YPAPNS (Tapayyng
KEYEVOD) Y10, TO, OKG TOV KPITHPLOL EMTVYIOG, GLYVA Ue TN PonBeia Tov ekmTodevTUCOD.

* No dwrtifeton mwowidioo Tydv (Pprio SwwPabicpévng ovayvooTikig dueKoAiog,
Bivteo, kaocétec, povtéia, TPOGRAOT| GE EVILEPOUEVOLS avOpDTOVE.

*  No mopéyovior ce UKpEG OpAdeS dopopeTikd €idn vroopiEng and Tov 1810 N amd
TOVG CUUUOONTEG, SLUPOPETIKA £10T LOVTIEAOTOINGNC, SIOPOPETIKA EI0T) TPOETOLAGING Vil TNV
emruyio.

*  Télog, mpocbétel otV avalftnon tov padntov o cbvletn epdTnomn, mov o Paduog
dvuokoriag ¢ Paciletor oty Mo TPOGEAT AlOAOYNON TOV YVOGE®V TOV UAONTH, OTIG
EPEVVNTIKEG TOL Oe&lOTNTEG KOl GTNV 10TOPIKY Tov KPTikn okéyn. w.y. “Tlog n {on cov
SlpEPEL ' ALTES TNG TPONYOVUEVNG YEVIAG OTNV OKOYEVELD GOV Kol TG B cuykpivetar 1
{on tov gyyovav cov pe t 0wk cov;” 1: “Tlog oAralel 1 YAdooa amd T yevid TPV omd
€GEVO (0C dVO YeVIEG UETA Kot YTl cupPaivouy avtég ot aAlayég;”

H Awgoponoinon o¢ mpog ta evdtapépovra twv ualdntdy emtuyydvetol opod amd v
TPOTN gpyacio ot pobnTéc KaAovvTol va emAEEOLY LE TL TOVG EVOLAPEPEL VA acyoinBovv, 6
dg 2n epyooia kdBe pabnthig umopel vo Tpochicel S1kEC TOv EPOTHOEIS, COUPOVA WE TO
evolapépovtd tov: Ty Tt moyvidw Emolov to moudwd; Idg eéaokovvtov ol EMGTNAUEG
(1atpwien); [owa oy Ta GTLA TG TEXVNG;

H dwpoponoincn tov uabneiaxod mpoeil. ovtikatontpileTon 6To S10POPETIKG LEGO TOV
YPNOYOTOIOVV Ol UaBNTEC VO EKPPAGOLY TO EVPAUATA TOVGS:  (YPOa@EN Mueporoyiwv, &va
TPOPOPIKO LOVOAOYO, [0 TOPOVCIOCoT GE KOGETA 1| Tapovciaon power point, K.4.). [ k6Oe
€100 mapayoreVoL TPOIdVTOg divovtarl 0dnyleg Yo va eE0GOOMOTEL 1| TOWOTNTA GYETIKA pE
TNV KOTAKTNOT TOV GTOXOV NG VOTNTAS KOl TNV OTOKTNON GLYKEKPIUEVOY deEl0THTOV.
EmumAéov ot pobntéc kol 010 0TAd0 TNG TAPAY®YNG TOV TPOIOVTOG UTOPOLV VO EPYUGTOVV
poévol i W' €va coppadn mov gpyaldTay ndve otov 1910 pOro, AALL OTMGONTOTE TPETEL VO
TOPOVGIAGOVV £Va AMOTEAEG O, (TPOTOV) ATOLUKO.

INo ™ drapoporoinen tns drdackaiiag, 0 EKTUIOEVTIKOC SLOPOPOTOIEL TOVG YPAPIKODS
opyaveotés (IMamadomodrov, 2014) mov ypnowomoovv ot padntés kabog dwfdalovv,
EPELVOLV 1 KPATOVV GNUEIDGES. Mmopel vo, ¥pNGIUOTOMGEL Opadeg emaveETaons, WKTG
ETOWWOTNTOG KoL OTN GLvEyeln vo, Ole&dyel moryvidlo emoveEétaong He HobNTéC OUOLOG
eropdtrag mov gpydlovron pali. Kataokevaletl pa Aiota epotmoeny peydiov gbpovg, ond
OCUYKEKPIUEVEG KOl OIKEIEG £ apMPNUEVES Kol 0oLVNOIOTES Y100 OAEG TIC GLNTNCELS OTNV
ta&n. [poteivel kot oikov gpyaciec mov Ponbodv tovg padntéc va emiéovv avtr mov Oa
toug Pondnoet kaldtepa vo katoddfovv Tig kevipikés/ SlabepoTikég €vvoleg Kol va
eEooknoovv Kolutepa TIG onuoviikég oegotntec. Duowd, m 1aEn emiong oyedalet,
epyaletal, avokePaA®VEL Kol cu(NTd oav oudda.

H ddackoria oxedialet pe fdon v avébdeon dvo epyacidv oty Taén:

AvaOeon 1ng epyaoiag

e Ot poOntég avarappdvovv to péAo kdémolov mov Lovoe otn KAacowkn AbMva:
OTPOTIOTNG, 0GCGKAAOG, OepamenTnc, aypoOTNG, O0VAOG, TEXVITNG 1 GAXO...

e H emoyn yivetar omd Toug i8100g GVUPDVO E T EVOLLPEPOVTE TOVG

e Aoviegvovuv gite povorl gite pe GAAovg mov eméreEay Tov 1010 pOLO

e  Xpnowomowobv moikihioo vAkov (Bivteo, H/Y, eyxviklomaideieg) yio vo Ppovv
OGS NTav M (0N aLTOV TOV avOpOTOV

e Anuovpyodv éva. eUAAO OedoUEVOV Y1 TO POAO TOLG UE OTOLKElD, OTTMG: Tl
£TpOyav Kol popovcay, ToOg (ovcav Kadnuepvl, Tog avIIpeTOniloviay amd To
Noépo, 1t TpofAfuata Kot TpoKANcELS avTIHETOTLOV, K.0. (T0 OALO dedOpUEVOV
Oa ypnoomombei ot devTEPN epyacial)

o O exmandevTIKOC 00VAEDEL pe OAN TV TAEN OAAG KOl UE UIKPES OUADES Yo VOl
a&loroynBel n  SwBecuOTNTO  KOU  KOTOAANAOTNTO TOV MNYOV Kol Vo
ovykevipmObodv o1 mAnpoopieg ¢' éva cvumayéc ovvoro. O oTOXOC TOL
EKTTOLOEVTIKOD G' avTO TO onueio givarl yo kKabs padnt) va evdvvaumbovv ot
de&10tteg avalnTnong, SCLYKEVIP®OTG KOl KOTOYPOPNG TOV TANPOPOPLADV.

Ava0Oeom 2ng gpyociog
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Na cvykpivouv kot vo avturopafdaiovy Tig (wéc Toug pe Tig {még cCuVOUNMK®Y TOVG 6TV
KAaooikn Adnva.

O polog topa divetor amd TOV EKTOOELTIKO: “gloal TO HeyoAOTEPO Toudl €VOG
madaymyov. Tlog kabopiloviav to Tt €TpmYEC OO TO OIKOVOUIKA TNG OLKOYEVELNS KOl TOL
toémov Karokiog; Ilow Tov N pHOPE®S Gov Kol TMG AVTO EMOPOVGE GTNV KOWVOVIKT] GOV
0éon;(ITotiopog). Iog n (o cov oAdnroeloptioviay omd Tic (WéC TV GAA®V;
(AMAeEdpmnon). [log dAhage n ABfva katd ™ ddpkewn g Lomg ocov; Ildg avtéc ot
arhayég emédpacav ot (o cov; (AALayES).

O pbérog mov avatiBeton o€ kabe pobnt gival dSoPoPETIKOC amd To POAO TOL SOLAEY AV
vy Vv In epyoacio -extdg v KAmolo wondl EMUEVEL VO SOVAEYEL OTOCONTOTE GOUPOVE, E
TNV 0PYIKT TOV TPOTIUNGT).

Ot pobntég ' autnv T evotnTa EEPELVOVY YEVIKEDGELG N APYEG O) YPNCULOTOLDVTOG
TYEG NG 10TOPIOG OMOTEAECUATIKG, [) €PUNVELOVIOG TANPOPOPIEG TV TNYDV, 7)
oLYYOVELOVTOG OEdOUEVA OO OPOpES TMNYES Kol &) OPYOVMVOVTIOS OOTEAEGLOTIKEG
apaypdeovs. To onuavtikd epdTNHa TOV BETEL 0 EKTOOEVTIKOG GTOVG LaBNTEG TOV Eval:

“Ilig Bo. umopovoe 1 {on cag kot o Tlodticpog cog va dweéper av {odoate oe
SLPOPETIKS TOTO KoL XPpOVO;”

Ov pofntég Ppiokovv v T4EN TPOKANTIKN- Kot Oyt omAdG Swiokedaotikn. Eivon
TPOKANTIKN Ylati Tovg delyvel Tn ohvdeoT avauesa otig {mEC Toug kot ot (N ToAAG xpovia
npwv. Tovg BonBd va KEvovv S10GVVIEGELG VAUESN GE OLOPOPETIKEG LIOTOPIKEG TEPLOOOVG KOl
ouvdécelg pe GAAa avtikeipeva. Kwnrtomowel v mepiépyeld tovg kol mpofdriel pua
TPOKANGT oV TPodyel Tov KBe pobnm Alyo pokpotepo and ta eninedo ac@UAEiag TOL —n
Zaovn Emceipevng Avamrtoéng-, kot petd vrootnpilel v emituyio Tov. Mepikég popég ovtd
elvar aoteio. AAleg popég elvar evoyAnTikd kol okAnpo. Iavta dpumg mpodyet to pabntn Kot
™ padnon.

H 14&n avt eniong gaivetar va givar moAd omoteAeoUATIKN Y100 OAOVG TOLG UaONTEG TNG,
ev uépel vyl cvuveydc mpoomodel vo avakaADyeL TO eminedd TOvg (LEC® TNG SlPKOVG
a&1oAdynoNG) Kot Vo ToLg 001N YNGEL Alyo PrHoTa Topamépa- S1opopoToLdVTOS T SOAGKIATM.
H emtruyia tng drapopomoinong mpokvmtel omd 10 yeyovog 0Tt ot pileg g Ppiokovtal oty
EUMAOKN TOV LOONTOV Kal 6TV KATOVONoT).

O ekrodevtikog yvopilel mod axpifog BEAel va pTdcovy o1 HabnTéS TOL 6TO TEAOG TOL
poabnotokod Tovg taldod Kot ToH axpifng Ppickovial Katd T ddpkelo Tov Tagldlo0 €
ka0e ypovikn otiyun. Emedn o exmaidentikdc yvopilel KOAG TOV TPOOPIGUO KOl TO LOVOTOTL
OV TPEMEL VO, AKOAOLONGOVY 01 HaBNTEG TOV, UTOPEl AMOTEAEGLATIKG VO TOVG Kafodnynoet
Kol vo TokiAel T S1dackaAin yio vo TeTOHYEL TOVG 6TOYOVS oV elyav Tebel apykd. EmmAéov,
0 TPOOPIoUOS eV Eival OTADC 1| CLGCMOPEVOT| OedOUEV®Y, OAAG TTEPIOGHTEPO 1) dOUNOT TNG
katavonong. H taén avtn givar £vo aploto mopddetypo TG GTEVIAG KOl amapaitnIng oxéong
avdpeco ota amoterecpotikd  [Ipoypdupoto Zmovddv Kot NG  OMOTEAEGUOTIKNG
Awogpopomoinong.

H IMPOOIITIKH THX AA

211 Sropopomopéveg TAEELC, OAOL Ol LaONTEG EUTAEKOVTAL KOl GUUUETEXOVV EVEPYE OTN|
o1 tovg padnon. I'vopilovv 6Tt n pdbnon eivor o dwdikacio kot yvopilovv ta dvvotd
toug onpeio KobBmg Kor TG mEPLoxEg mov ypnlovv PeAtioonc. Xe o TaEn pe
S1(pOPOTOINGN TOV TEPLEYOUEVOD TMOV TPOYPUUUATOV GTOLODV, T OlPOPOTOINGY OTIG
dwadtkacieg kol oto podnotakd amoteléouarta, 6Aot ot uabntég avaiapfavovy v gudovn
Yoo TN paOnon Tovg. AVTO EMITLYXAVETOL HECOH OTO TIG OMOPAGEIC TOL TOIPVOLV YO TIG
EMAOYEG OPOOTNPIOTATOV KOl HOONGLOKOV OTOTEAECUAT®V GTO OTOi0. GTOYEVOLV, TIC
KOVOTNTEC TOVG VO aVTONEIOA0YODV TO £pY0 TOVG, KAOMC Kol 0td Tov TPOTO UE TOV 0Toio Ot
eKTAOEVTIKOL TOVG €lval €VEMKTOL Kol OMUIOLPYIKOL £€TGL OGTE VO OVTOTOKPIVOVTIOL GTO
LOVOOIKA KOl 10104TEPO, YAPOUKTNPIOTIKE TOL poabnth tovg. Eivar onuoavtikd ot ekmodevtikol
VO €OVTOTOKPIVOVTOLY, TOPG VO, «avTIdpodvy oTIC EEYOPLOTEG TPOCMOTIKOTNTES, TO Hadnclokd
VIOPabPO KAl TIG IKOVOTNTEG TOV HOONT®V.

Avapeifoia, ot ekTondenTiKol €ivol ol O KOTAAANAOL Y10 VO OVOKOADYOLV OV 0T 1)
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TEYVIKN ov&dvel TNV moWdTNTO TOV HOONCLOKOV OTOTEAECUATOV KOl OVATTUGGEL TNV
KOVOTNTO TOV LobNTdV va a&loloyovv T 01k1 Toug TPOOdO .

Mmropei 1 Stopopomotnpévn ddackaria vo givarl 1 ardvinon ot dwackaAio pLobntov
pe pofnolokés SVoKOAES Kol KOTE GUVERELN 1| TOVAKELD Y10 T GLVEKTOIOELOT HOBNTOV
SLPOPETIKADV EMOOGEDMV GTO TUTIKO GYOAEL0; ATO HOVT| TG, KATA Ao TOAVOTNTA OEV ElvaL.
Ye oLVOLOGUO OUMG pe TN ovveyn afloAoyNnon, To0 GYEJCUO VTELHVVOV EKTOIOEVLTIKMV
TPOYPOUUATOV TOV VO TOPEXOLY avayKoies TopeUPAEcels yio Tovg mo adLVALOVS pabntéc,
KkaBdg Kot éva o Betikd oyoreio, omitt kKot Kowvotnta Tov va vrootnpilovy Toug pabntéc,
Umopel va, ivarl 1 TANGIEGTEPN EVOALOKTIK] AVGT) TOL OTOTEAEGUOTIKA VO OVTOTOKPIVETOL GE
OAOVC TOVG HoONTEC.

«Kabe talior apyiler pe évo omho Prua. To talior yo v  emtoynuévy
Moopormoinon, Bo meTdyEl HOVO AV GYEIIATOVUE TOAD TPOCEKTIKG TO TPWTO Pruo- wov Go
Ponbnoer oty Osuckioon tov apioto. epapuoouévov Ilpoypiuuatos Xmovdwv koi THG
Ardaoxaliocy (Tomlinson, 1999b)
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